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Preface

erma.ta.mmimeatiowno0 "wwwislireUrn

This report summarizes the findings of a cooperative research

project (No. 2107) in social dialects sponsored by the

University of Chicago and the Illinois Institute of Tech-

nology and supported by a grant from the U.S. Office of

Sducation.

As conceived by the investigators, the design of the

project was simple. It seemed easy enough to find repre-

sentatives of middle class and log er class speech, of

whites and ITegroes, to codify the differences, to select

characteristic utterances of each group, to dub these on

tape in random order, to record the uay in which selected

populations of respondents identified the racial and social

status of the speaker of each utterance, and then to deter-

mind the validity of such identifications* Yet from the

beginning, zomplications crept in.

Dialect interviewing in urban areas is difficult enough;

but it was assumed that the experience of the investigators

and their assistants would take these difficulties in strides

So it might have been in any previous year; so it might well

be in th.: future, Dut, as anyone who reads American news-

papers must realize, the period from .-La summer of 1963

through the election of 1964 was *ne in which there were more

than usual difficulties for the interviewer ot urban inform

ii



wants, especially in the Agro slums. Only the persistence

and dedication of the intervieuers-milelvin Hoffman, Lee

Pederson, and John P. Willis.prolvided the field interviews,

upon which the rest of the project depended.

It *.. ~as on hoped that the data from the field

lAterviers could be put on punch cards for computer analysis.

However, it soon became apparent that no program existed for

treating anytYlnl but the lexical and grammatical data,

for both of which the intuitive and informal social identi-

fication is already accurate. Programs for phonemic corre.

latiuns are !:ew; for sub-phonemic differentes in pronunoia.

tion no satisfactory program has yet been 'worked out, though

2oser Shuy of ilichigan State should perfect one before the

end of 1965. For suprasegmentals and pareanguage the

programs are not yet conceived. Consequently, it was decided

to sort the pronunciation data manually- -old fashionel and

slow, perhaps, but more accurate than machine manipulation

could be.

The preparation of the instrument for ascertaining

sociolinguistic reactions also posed a number of technical

problems, notably the finding of representative speakers from

each group whose tapes were of high eaough fidelity to be

easily duplicated in parts, the selection of control sub-

jects, and the search for an extant computer program that

could be adapted to the needs of the projecto lihatever

success this part of the project has achieved is due to the

intelligence and devotion of Vernon S. and Carolyn E. Larsen,
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whose formal training in linguistics has been enriched by

their knowledge of psychology and statistics, by their

practical experience as test designers and publishers9

editors, and by their deep appreciation of individual human

dignity. They were aided by i.arylou Lionellst by Phyllis

Implant and especially by Thorns., Creswell, whose lifelong

intimate experience with Chicago schools- -from kindergarten

pupil to teacher of methods courses in Englishprovides in-

sights into the direction which a more effective school

program must take.

It should be emphasized, however, that though the

table of contents indicates primary credits, each investigator

and research associate has discussed and examined each part

and has made his contribution tnroughout. Credit is also

due petty Jacobsen, editorial assistant durinrs the prepara-

tion of the report, and to two groups too numerous for specific

listing: the administrative staffs of the two sponsoring

institutions and the citizens of Chicago vho served as

informants, as respondents and as liaison between these

groups and the investigators.

The study of specific correlations between pronuncia.

tions and social judgments will not stop with this reports

It vould be interesting to see what responses would be made

in eastern or Southern communities; the conclusions here

presented are valid only for the Chicago metropolitan area,

though one might expect similar reactions in other Inland

Aorthern urban areas. These conclusions, tentatively ad.

venced, are as follors:



1. Vocabulary reflects cultural experiences and can

be expected to change as people become adjusted to city living*

The survival of certain humble ethnic words in ethnic neigh-

borhoods, of whatever kind, is traditional; it may even be

reinforced by a feeling for in-group solidarity.

2. Grammar reflects social and educational advantages.

Grammatical differences between middle-class and lower-class

speech are easily identified. They are most striking in

areas (such as the Southeastern and South-Central states)

where sharp differences of caste and class have long been

recognized. Since the Negroes of the Chicago slums are nor-

mally from the lower class of the lower caste of such regions--

whether born there or in Chicago- -it is to be expected that

their speech would show strong divergences from the grammatical

norms of middle class Chicago, and that in turn middle class

Chicagoans would identify as "Negro grammar" features that

are widely distributed in uneducated Southern speech of both

races. The existence of these divergent grammatical forms

has long been recognized in the schools; the traditional

treatment, however, has been in terms of lapses, errors or

deviations, with no recognition that they are part of a

regular system. Future educational programs should be de-

veloped in terms of substituting for the grammatical system

of lower-class Southern speech the system of middle-class

Chicago white speech--at least for those economic and social

situations where grammatical norms are important.

3. In pronunciation, differences between middle-class
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and loi%.;r-olass white speech or between middle-class and lower-

class Negro speech are much less easy to detect than differ-

ences between the speech of white Chicagoans and Southern

Negroes° Loreover, the fact that middle-class white Chicagoans

often identified as a Southern Negro the Southern white

contrcl speaker suggests that for middle-class white Chicagoans

any palpably Southern pronunciation is automatically registered

as Negro, rural and uneducated though the speaker in question

is city bred and the most highly educated of the speakers

selected for the instrument. This kind of identification

suggests that any educational application of this project

should take two directions*

(a) Since for the moment the strongly Southern pronun-

ciation of the Chicago lower-class Negro constitutes a social

handicap, it would be desirable to teach Chicago middle-

class pronunciation to the children of this group, beginning

with nursery school. Such teaching should be informal at

the beginning, in an effort to provide a substitute for the

characteristic language learning process where children arriv-A

ix g from various communities pick up the local idiom from

older children in their neighborhood. Since the normal

situation will operate only after genuinely integrated res-

idential patterns are established, teachers in this artificial

situation must recognize a discrepancy between the "target

pronunciation" in the schools and the home pronunciation- -

and avoid stigmatizing the latter. The air is functional

1141212.91aute, with the children able to switch codes as
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occasion demands.

(b) At the same time, as a part of education in human

understandins, it would be desirable to include in the school

Znglish program, from a rather early period, something about

the nature of languao;e, the origins of dialects, and the

variety of cultivated pronunciations to be found in the

United States. Some textbooks already provide this kind of

information, and several series of illustrative recordings

are either in progress or planned,

4. It is an intuitive reaction that suprasegmentals

and paralanguage are more effective indicators of ethnic

background than vocabulary, grammar cr pronunciation. Since

only the crudest statements exist of regional and social

differences in these features, extensive further research

is necessary.

Raven I. McDavid, Jr.
William M. Austin
April 196



Social Dialects: Cause or

Symptom of Social ioaladjustment

Raven I. HoDavid, Jr.

University of Chicago

I am going to be somewhat anecdotal, but I think this

treatment will lead into some of the complications that we

encounter in working on social dialects, and perhaps the

anecdotes will help us to realize how intricately these

problems are inter-related with research, with one's own

personal Weltanschauunc', and with one's pedagogical career

and interests. Here we might make a minimal statement of

the commitment of the znglish teaching profession as a

commitment to see that in a democratic society, every

citizen should have a command of the standard idiom suf-

ficient to enable him to fulfill his intellectual potentiali-

ties, whatever kind of job, career or ambitions he may have.

Now if this sounds like one of the early phrases in Milton's

Of Wucation, the similarity is deliberate, as coming from a

retired hiltonist.

We have three strands of operation, leaving out all of

the things that are going on in our major cities, in the halls

of Congress, in the U.N. and so on, to come to grips with the

fact that a number of citizens of vartoms countries a of var-

ious soolo-ethnic backgrounds, are not being given an op-

portunity to fulfill their potentialities. Let us first re-

1
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view the research of the last generation. It is 33 years

since the Linguistic Atlas of the United States and Canada was

begun with fieldwork in New England. 1)e have in this atlas

the first attempt in linguistic geography to take into

account the problems of social differences and the dimension

of time. Those of us who have been working with the Linguis-

tic Atlas have no illusions about having definitive answers,

and no illusions that the findings of the thirties and forties

are applicable to other situations that have kept on arising.

In fact, from the very beginning mans Mirath, director of the

Atlas, has insisted that we needed zany larger scale studies

on particular problems. tie simply could not cover more in the

first investigation whioh had, as its major purpose, estab-

lishing the baselines and the general direction of apparent

change in the speech of the United States.

.tae first suggestion that maybe we ought to say some-

thing to the social scientists came from Gordon Blackwell,

then chairman of sociology at "forth Carolina, now President

of Furman University, where he and. I were classmates. One

day when we were talking about the atlas materials, he said

that we ought to have some comments in Social Forces so that

we could at least start arguing intelligently. This convert.

sation led to an article in the December 19469 Social Forces,

pointing out the directions which my concern, with social dia-

lects has since taken. Tho intricate problem of the status

indicator In South Carolina was then discussed in American

Speech, 1948. Later came a note, based on the situation in



3

Buffalo and elsewhere, which sot into Studies in Linguistics.
1

In 1951, my wife and I did a paper for the Dialect Society

and the Speech Association at the request of Allen Tgalker Read

on the relation of ti-Ti speech of American Negroes to the

speech of Whites.
2

Lorenzo Turner's 20 years of investiga-

tion of Gullah along the Caroi3.na- Georgia coast was one of

the major items that we had to take into account in this

paper and that everyone who starts from some of the more mar-

ginal social dialects in the United States will have to take

into consideration. For a number of years since then I have

been involved in working through the materials put together

first by the late He Le heneken, and part of the problem of

updAtins and reorganizing these statements entailed recapit-

ulatinG what had been said about problems in social dialects.

I grew up in a community where we said there were three

races: whites, Negroes and cotton-mill workers. Here we had

white and black separated by caste lines. We also had an in-

dustrial system of tin closed mill village, the closed em-

ployment situation with the company store selling almost

everything on credit, and we had separate, segregated schools

for the cotton mills. In this community we could see a num-

ber of social differences in dialects. We learned, very easily,

that certain vowels were identified with the poor whites, the

hillbillies, and their derivatives, the cotton mill workers.

Ile knew that there was a rural white speech- -not hillbilly--

which nice but unassuming people usedt be knew that, in the

city _Lot only were there differences in white speech and
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Negro speech; we even learned that many of the more intelli-

gent Negroes were bi-dialectal. Lhat Is, then they were

speaking to the quality they would use one mode and when they

were speaking back in the kitchen or to the yard man, they

would use another. This intuitive perception is the kind of

thing that one might expect from little boys playing around

in grandmothers' houses and hearing things that maybe they

were not supposed to hear; they would conclude intuitively

that people learn to differentiate their mode of communication

according to the situation in which they were communicating

and according to the people to whom they were attempting to

communicate.

In the course of my particular pedagogical career, I was

translated to Charleston across a major bundle of isoglosses

and observed there another kind of dialect situation where in

many phonological matters the urban Negro and the urban white,

upper-upper, were very much alike. The city also had the

strivers and strainers, in between, who were not accepted by

either of these groups. On the streets, one could hear some

of the varieties of Gullah from the flower sellers and sea-

food peddlers who would come into town. Going out for fish-

ing in the country, we often had trouble finding our way

because we did not know the language in which to ask directions

properly or to ascertain what the directions were when we got

them.

Later, I spent two years in Louisiana, in the center of

the Cajun country. -there were many excellent speakers of
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local standard English. Unlike the situation in South

Carolina, there were few poor whites who were native speakers

of non-standard varieties of 2nglish. In their place were

the rural CajunsFrench-speaking poor whites. According to

Wallace Lambert, of LeGill,3 these people are doubly unfortu-

nate -- almost completely deculturized, illiterate in all langua-

ges; they have been made to feel that French is inferior,

but have not been given a fair opportunity to learn anything

approximating standard English.

Somewhat later, after three years with the Armed Forces

Language Program and two decades with the Linguistic Atlas, I

found myself increasingly involved in the problems of teaching

in metropolitan areas.

In the fall of 1959, preparations for the Darwin

Centennial drew me into a profitable association with the

Chicago Department of Anthropology. One of the first fruits

of that association was an invitation to participate in a

seminar in °caste and class," along with fie:am Marriott and

Julian Pitt-Rivers. As a scion of an old family of British

landed gentry, Julian could evaluate the American scene

objectively and dispassionately; he remarked several times that,

in the allegedly open society, social competition becomes

keener and the unstructured markers of class increasingly

important. He pointed out that the new "open society" has

actually created a pattern of social segregation to the new

one-class neighborhoods, and particularly the one-class

suburbs like Levittown and Park Forest: as people move up
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economically they want to move away from those that they feel

are economic and social threats, and toward those with whom

they feel entitled to associate because of their new affluence.

The flight from the central city to the suburbs is not

solely white backlash, but a reflection of the fact that

people in a democratic society have to keep running on the

treadmill if they want to keep their place, and if they

stop, they fall off and are considered failures, From these

observations have come the motives for such research as the

dissertations of Lee Pederson
4

and Gerald Ude1159 and the

proposed dissertations of Thomas Creswell, John Dawkins and

Vernon Larsen.

So much for the theoretical background of our Chicago

research. As we would like to think, these theories have been

influenced by practical teaching problems in particular sit-

uations, beginning with my first teaching in South Carolina.

The first striking situation where it was clear to me that

work in social dialects was a necessity for the schools was

that in southern Louisiana. Since the democratic philosophy

of the state school system sought to avoid saddling students

with the stigma of failure, no matter how submarginal their

accomplishments: many freshmen who entered the state college

with diplomas and four units of Enslish could literally not

read, writes speak or understand English. In orthoGraphys in

grammar and pronunciations there was a sharp divergence be-

tween the language practices of these people and those of the

dominant .Lnglish-speaking culture. Uoreovers it was apparent
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that the Negro speakers of French in southern Louisiana were

much more removed from standard southern Louisiana English

than were the white Cajun French, because Louisiana then

rigidly maintained the Southern tradition of separate and

unequal accommodations in education and other social amenities.

Clearly, in southern Louisiana, it was desirable to begin, at

an early age, the teaching of Znglish as a foreign lan'uage.6

After Uorld dar II and several years of field work, I

went to Western Reserve, in Cleveland, Ohio, a quality

university with periodic illusions of football grandeur.

Harrison Dillard, the great Negro hurdler, was a former student

under our coach, :Eddie Finnegan; thus Reserve attracted many

Negro athletes, especially from Warren, Ohio. Warren, a

town of about fifty thousand, is not large enough for

educational segregation to have any particular impact on the

quality of ',1;nglish teaching in high schools. Yet the Negro

;graduates from Marren High, who usually did rell on the college

boards, shorted in their compositions all of the grammatical

features we associate with uneducated Negro speech, especially

the nomadic appearance of the inflectional endino:s of verbs

and nouns. One concluded that though the schools were not

segregated, other social contacts were, since these grammatical

forms could not have survived if whites and Negroes lived

side by side and played together as equals.

In 1956.57 my wife taught in the Cleveland extension

program of tent State University, aimed at produciri cadet

teachers for the Cleveland public schools. In the program on
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the east side of Cleveland, the overwhelming majority of the

students were '4%egroes. They "ere, as a rule, highly motivated

and highly intelligent, but most of them had the non-standard

grammar one associates with iiississippi or Alabama, for many

had grown up in those states. Lany of these students had to

take non-credit English before they could get into freshman

work. The grammatical problems were especially acute with

the non-credit students, just as they have been in my wife's

remedial and freshman English courses at Chioago Teachers

College, South. A casual comment of hers--"All week I have

been trying to teach standard :inglish as a foreign lansuage.b4--

was probably the first auggestion I hsd that the techniques

of second language teachins. might be adapted to this problem.

At the same time I discovered, through evening classes for

in-service teachers, that the classroom teachers in Chicago

are aware that the grammar of the slum Negro is a major problem.

However, most teachers do not know' what to do with, this problem,

and when they start to talk about the grammatical character-

istics that distinguished Negro and white speech, professional

raoemen may say, "Don't mention this; this is discrimination.

3ut among scholars ooncerned with the fate of our country,

mentioning these features is not discrimination; we must

talk about things that occur, for failure to mention them and

to seek a cure will help perpetuate discrimination.

Lhus theoretical concern, social observation and

practical experience lie behind rederson's dissertation and

the growing cooperation with public and private groups inter-

ested in removing the educational, ecomonio and social
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handicaps of the underpriviledged urban ilegro. A conclude

that we must remove their linguistic handicaps if our educa-

tional system is to survive. The grammatical problems are

of such an order that we advance the suggestionwhich iiencken

had reported before the war and which my wife independently

derived from her teaching experiencethat in our urban slums

and other areas where diver :ent social dialects exist, we

might teach standard. Znglish as a foreign language.

One other problem is involved in our projects to

convey to the dominant culture a better understanding of

what standard ienglish actually is. T!e must keep reminding our

neighbors that standard American Znglish has many varieties,

all good. Ue must remind them not to confuse what is regionally

and rhat is socially different. And we must also realizeand

make others realize--that a person's dialect is one of his

most intimate possessions. We may want to give a person

other modes of ills language to communicate with in other

situations, but we do not want to make him too self-conscious

about the fact that he and his family and friends naturally

use a non-standard dialect. After all, it may sometimes be

to one's advantage to be able to switch back into the child-

hood mode, to communicate naturally with those who are

still striving to improve their lot.
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every PatArview wag recorded on tam. it wt; possible to use interviewers

lees bigny gkilled in agate-rem phonetic transtrittion than, say.

Edmond Efaont. cf thett Freoch Anent or Quy S. Iowans Jr., of tbtkinaintfee.

Atlas of New Erggland; only Pederson was experienced in field intervimins,

and aver4 he had found tot tape recorder provided opportunities for

checking field tvanseriptigns end for picking ep adZia.weal unvertle4

responses. A good deal of tho tranamiption fry the tapeincluding the

refinement of field worker trsnscriptions-mss done by Davis. Since a

part of the record of &Wien dialect:4 (and particularti? of Poci21 dials t.)

is the vacillating between competing form* variants ware noted insofar as

they occurred in the record.'

IA detailed investigation of a limited number of variables is found

in the dissertation of William Labov of Columbia University, published /en

1966 by the Center for Applied Linguistics, Washington, D.G.



Unlike traditional linguistic atlases, the Chicago investigation did

not confine itself to natives of the community; a precedent is Juanita

Williamson, A PhoncloePA and ycjat.10.0d.aiglati of the Speech of the

item o= Memphis, Tennessee, dies. (microfilm U. of Michigan, 1961.

To ascertain the linguistic acculturation of recent immigrants,

notably Southern Negroes, two groups of informants were chosen, representing

shorter and longer residence in Metropolitan Chicago. For the local

baseline, one is referred to Lee Pederson, The Pronounciation of English

in Maw Co nsonants and Vowels, dissertation (MS), U. of Chicago, 1964.

The questionnaire was based on the Short Work Sheets for the

Linguistic Atlas of the United States and Canada, originally devised in ,

1939 by Eats wrath, Director of the Linguistic Atlas, and modified in

1949-for the North-Central States by Davis and McDavid. Since the North,.

Ceatral version as used in the field comprises something like 600 items

and requires /*out five hours of interviewing, it was considered desirable

to ebridge them further for this study* The final version comprises

about 160 of the most easily elicited items, and can be covered it an hour

and a half. Moat of the items are significant for oromumustion

dtfferences; several of the grammatical items that might reveal social

distinctions are retained, and a very few of the vocabulary items. The

omissions Ore almost always matters of vocabulary, especially items of

cld-faabloned rural culture ant have been found unproductive In urban

areas and of little consequence for social difference. At moat they

would reveal what is known already, that recent a river, a fres Appalachia

or the Deep South have a familiarity with rural living that native

Chicagoans do not have.

For purposes taf comparimon the page numbers of the North-Central

worksheets have been retelued.

-2-



Worksheets for Metropolitan Chicago

Introductory page

Transcribed by:

Locality

Pull Address

Naze

Place of Birth

Other communities where informant has

Reviewed by:

Education:

Date:

Age

lived (give dates):

Occupation:

Social Contacts (church., lodges, other associations):

Family history:

Character of the community

Character sketch and speech characteristics (familiarity with other
dialects, tempo, clear or elutred, stress and pitch range, etc.):

Items by Pages

1) one tut) three four five six seven
eight dime ten eleven wave thirteen
fourteen

2) twenty twenty-seven thirgy :forty forty -four
seventy hundred thousand first second third
fourth
twice as

fifth sixth ninth tenth
(good)

all at once

3) January February April Tuesday Wednesday
Thursday Saturday good morning

4) yesterday tomorrow half past

5) this year this -here

6) chimes:

6 A) a list of rooms in the house

7) soot

3) window

ashes crwir furniture



9) laundry washing and ironing porch shut the door

drive /past tense/

10) roof I have heard it /note unstressed have/
T. haven't done it /stressed and unstressed; note ain't, 1444a/
be does

12)

13)

15)

dairy

china

wash the dishes rinses faucet (on kitchen sink)

faucet (in yard) whip

16) bag sack

17) candle

18) brush

19) (railroad) trestle

20) grease /verb/ greray oil kerocene (inner) tube

I am going: vv. . they., . /is auxiliary verb omitted?'

Am I going (to get some?), . . they

21) I am not (going to hurt hfie), he , e they e

/note use of aia't, train, gt/ (I'm right) em I not?

/note ain't IV We were (going to do it) No, ft.Z wasn't me

22) brought bulge

23) purse umbrella (it goes) Blear (across)

25) cement road (he isn't) at home ulthout (milk)

with (milk) noith before voiced vound/ toward (s)

dog (he was) bitten (by a dog)

cow horse

(he fell) off (the horse) horseshoes

26)

27)

201

33) a little way anywhere

12.2E-19 49.11E.1, 41174 WM/

34) yours ours theirs

35) you /record sing. and pl./

36) (to) pounds (of flour)

37) yellow
meant/

14.

at all /record examples of
!examples of multipie negative/

hie hers

yeast yolk

/the color/ boiled eggs

38) (we) ate (at six o'clock)

(Iln ,oinit to) make coffee

/what does *soul food" -.."31,-*

(have you) eaten



39) a glass of water milk (I) drank (it)
(how much have you) drunk sit down! /invitation to sit
down at table: for family; for strangers/
(1) sat down help yourself

40) warmed over /of food/ vegetables genuine
those (boys) this way

43)

45)

47)

49)

50)

52)

53)

54)

55)

56)

tomatoes onions

(I) can't (I) done (work( all day) /only enphatic ?/

cobweb /in house/ spider web /in woods or fields/

(my) husband (tnY) wife widow parents

daughter eon boy girl

/slow and fast form of Mts./ (your) aunt

Judge (Krzshall)

forehead

beard

the right ear

mouth palm /of the hand/

chest (Ytm) eraid
/negative of used .52j

57) tired

(she) didn't
careless

usett

fists joint

to (be afraid)

5

58) (she) got sick (he) caught a cold hoarse
(haven't you) taken (your medicine) deaf (he) sweated
(he) took (it)

59) boil la 'discharging Lore/ pus

60) (they are in) mourning don't worry

62) married

63) railway station /contrast with bus station; try for four-stress
items/ hotel hospital nurse

64) Alabama Louisiana Tennessee Mississippi

65) Detroit Birmingham

66) (they) joined (the church)

67) a haunted house (I'd) rather not go)

68) (fit) costs (too much)

69) borrow (I) swam (across) (he) dived (in)
(he was) drowned (he) climbed (a tree)

70) (she) kneeled (down) (I) woke up (early) eta bil (the floor)



71) pull push (don't you) touch (it)

72) (who) caught (it?) give me another chance?
(Z have) written (to his)

73) (Oho) taught (you that?) (that's the one you) gave (me)
(he) began (to talk) (he) ran (away)

74) (he) came (over to see sue) (ha) saw (me go in)
eac) did (it)whowmA :Lima milt Wel.somloompo ave... WOW WOW, WWOM

75) always (they) fought might could (do it)

-6-



Chicago Phonology

Alva L. Davis

Illinois Institute of Technology

In Language (1933) Leonard 3loomfield sets up 32

'primary phonemes' and nine 'secondary phonemes' for Chicago

speech. Although more recent studies of the pitches and

stresses have resulted in the establishment of four stresses

and, four pitch levels (with the strong possibility that the

highest pitch may be part of the paralanguage and that the

stresses may be predictable from pitch contours), 2loomfield's

description was highly useful, The Linguistic Atlas framework

for stresses is similar to his in all respects, while pitches

are not systematically recorded. It is now generally held

that investigation of the pitches, stresses and junctures must

be studied In longer utterances than those usually elicited

by the Atlas questionnaire.

Lloomfield's symbols for the segmental phonemes differ

somewhat from those used by the Linguistic Atlas:

J.) LA.

A, e

The 32 'primary phonemes' consisted of 24 consonants and

eight vowels, with eight diphthongs (or 'compound primary

phonemes e) consisting of a vowel plus one of the semivowels

41,14A The secondary phonemes consisted of four types of
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stress.-extra loud, loud, less loud, syllabicity (for syllabic

consonants)--and five levels of pitch. - falling, rising-falling,

rising, extra high ("distorted') and pause - continuing.

In his treatment of the vowels Bloomfield finds two lower-

mid phonemes /e,o/ and two low phonemes /a, / (or Aso, a, 1).

There has been no certain evidence in the materials collected

for this study to substantiate the /a, / difference, as in

alms, odd, a difference which he notes for some Central Ild-

Uestern speakers. His use of /0/ for [A,9], and for to3

when followed by /w/ is consistent. Another way of handlins

the same data would be to write o for (u) and separate his

two allophones of /o/i;

O

ow

0

For unstressed /6/ 3loomfield uses syllabicity, or mere re.

duction of the related stressed vowel, as in /batm/ 'bottom',

/err/ 'error", /batl/ 'bottle', /gleam/ eglassessWienderli

'landed.'

For present day middle-class Chicago speech the fol-

lowinG vowel sound units can be set ups

Front Central Back

high i (10 u (uw)

I (i) U (u)

mid e (ey) e (e) o (ow)
e (or)

(e)

low m (m) n (0
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The symbols in parentheses indicate the Tzzer-Smith equiva-

lents, which have "Jeen used by _,tierican linguists

during the last fifteen years. TI,.: use WA the simple symbols

is in accordance with the practice r7rually employed in

handling Lins.uistio Maas data, but the Trager-Smith notation

could be used for the Chicago materials by substitution of

the appropriate symbols.

In the high-central area of the chart, no phoneme has

been set up for Chicago native speech. Phonetically, the vowel

does occur, but it is allophonic with /I/ or with /e /.

Li the stressed vowel of wish it may be interpreted as /I/

retracted and lightly rounded by the initial /ww4; in the

second syllable of furniture and ashes, it may be interpreted

as a central vowel raised by the adjacent palatalize. alveolar.

Use of an over-all frame of phonemics would justify the settinG

up of the high central phoneme but there Tiould be no resul-

tant economy in representation for this dialect, and such a

procedure would tend to obscure dialect differences in

phonemic oppositions. A non.syllablo variant of the hi!7h-

central vowel is aiso a very common second element in such

diphthongs as those of ba and lw

The wide diphthongs to be set up ares

al (ay) aU (aw) oX (o7)z



Examples from the Data

Cii3 Clv, 1:1

three eleven
fourteen twenty
creasy thirty
kerosene seventy
we January
he February
me chimney
yeast laundry
eaten greasy
depot cement
Louisiana Mississippi
Tennessee Detroit

In stressed syllables /i/ has a slightly higher

4

off-glide. In unstressed syllables the off-glide may be

absent.

/I/

six bit
fifth little
living his
kitchen drink
window this
chimney widow
did fists
dishes Mrs.
whip ill

in both stressed and unstressed position EI) is

typical. After /W/, as in whiz windor, there may be

centering and rounding.

Before tautosyllabie /r/, as in sear, here, beard,

ear, it may be lengthened and sometimes slightly raised.



ate eight
April day
make way
tomatoes taken
station gave
came may
railroad Tuesday

Stressed /e/ is a diphthong beginning a little lower

than [e] and gliding to a higher position, close to lower

high - central. In railroad the off-glide may be absent. In

unstressed position, as in the names of the days of the week,

/e/ may alternate in careful speech with Ili.

/e/
seven yesterday
ten bedroom
eleven trestle
twelve umbrella
twenty trestle
seventy umbrella
second cement
seventh fell
Wednesday help
chest deaf

Ee3 is usual, but there may be an in-glide as

deaf, sweat, knelt, chest. In ma the in-glide is common.

Before tautosyllabio In as in chair, theirs, scared,

careless, lengthening usually oocurs.

In trestle some centering occurs: This may be a

goompromise vowel,' in that the folk pronunciation has the

vowel of cut, and the word is rare in urban speech.
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man candles
Saturday sat
January glass
half past can't
bath aunt
ashes Alabama
taps swam
bag began
sack ran

A centering off-glide may occur in any of these

words, without apparent patterning but perhaps caused by

tempo or sentence-stress, In Da& the off-glide often

extends to the high-central position.

Such words as aunt, half East, bath, glass ..

shibboleths for the "broad a" In other forms of English --

regularly have the vowel of bat.

/a/

wash cob
palm borrow
calm not
hospital water

/a/ is likely tb have length and a centering off-

glide. There seems to be no contrast between lower low.

front and lower low-back, as between balm and bomb,.

Before /r/, as in March, are, there is fronting.

/0/
Laundry haunted
wash caught
faucet taught
brought saw
dog fought
off coffee
soft daughter



hegularly in stressed open syllables, as in law,

frequently elsewhere as in ought,, this vowel is accompanied

by length and a centering off glide.

four door
fourteen towards
forty horse
fourth hoarse
tomorrow morning
porch mourning

The vowel of law is regular before In in these

and similar words, but there is an occasional raised variety

in four, a remnant of the former contrast between such pairs

as horse and hoarse.

/0/
toU)

drove tomorrow
go window
won't yellow
over tomatoes
home widow
yolk borrow
cold
depot
hotel
dove
don't

/0/ is regularly diphthongized in stressed position.

In weak final position, as in tomorrow, there may be no

perceptible off-glide.



lul
good
soot
roof
your

Pull
took
push

8

/Vi is ueually accompanied by a centering off-glide.

In ash the off-glide is very high, almost suggesting the

/uy/ of. Trager and Smith. Before /r/, as in ma, /V/

varies with the vowel of cut, depending upon stress.

/u/
(uw, u.w)

two February
Tuesday January
room genuine
you
tube

In stressed syllables /u/ is a diphthong, the

first element fronted after /t/0

sensact, January, February, the syllabic is

monophthongal, with /w/ beginning the following syllable.

/0/
one, once onions
hundred son
sudden judge
front pus
done touch
does something
brush nothing
bulge drunk

In stressed position the vowel of out may vary

from mid-central to advanced lower mid-back; it is usually

monophthongal, though a centering off-glide may occur.
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In unstressed position, as in sofa, as2, it is

usually mid-central, slightly raised before /d, s, z, n/

as in added, careless, ashes kitchen.

thirteen girl
thirty worry
first nurse
third heard
Thursday were
furniture hers
worked over

In both stressed and unstressed positions the

vowel of sir, father always has constriction, which

usually begins with the onset of the vowel.

nine spider
white wife
twice right
dining tired
ironing climbed
I've, I might
china why

/aI/ normally begins in the low-.central position,

sometimes slightly fronted, and glides to lower high-

central. Even in unstressed syllables it is clearly

diphthongal.

AU/

thousand pounds
without down
cows mouth
ours drowned
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/au/ normally begins in the low-central position,

sometimes slightly fronted, and glides to lower high-back,

with increasing lip rounding.

/031

oil boy, boys
Detroit joint
boil joined

hi/ begins in the upper low-back position and

Tides to lower high-central.

Syllabic consonants

Ev, 13

thousand candle
sudden trestle
haven't vegetables
bitten
eaten
and (weak stressed)
written

Syllabic n and I are regular after /t, s,

In this position the 1 is always dark.

No evidence for syllabic [T, n3 .. as in zassm,

bacon -. was found in the materials examined for this study.

/I/
ashes window
furniture widow

No firm evidence appears which would justify

setting up a phoneme /1/. The occurrences of a phonetic
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high-central vowel can be expletned as allophones of the

vowels of but or bit.

Consonants

Although the anaaysis and organization of the vowels

of American Ehglish has been a controversial subject for

more than three decades, this has not been :rue of the

consonants except for minor details. Accordingly the

following description is somewhat condensed.

Stops

voiceless voiced

bilabial

alveolar

velar

The voiceless stops in initial position in strongly

stressed syllables are followed by a puff of breath

(laspirationl).

porch two careless
past Tennessee kerosene
pounds taught cold
pull twice caught
push Tuesday can't

After I's/. when initial in unstressed syllables,

between vowels, or in poet-vocalic position the aspiration

is nr'" present, except occasionally for emphasis at the

ends of words.
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April taught scared
whip past second
spider front make
hospital soot milk
Mississippi station taken

/t/ may be aspirated in twice, When intervocalic

/t/ follows a strongly stressed syllable and precedes a

weakmstressed ones it is normally voiced and may become

a flap. In this positions /t/ is often indistinguishable

from /d /; for many Chicago speakers tkure is no contrast

between intervocalic /t/ and id/. A glottalized /t/ occurs

occasionally as in mountains at down.

thirty seated
seventy sweated
Saturday tomatoes
water daughter

/k/ varies its position, depending upon accompanying

sounds. It is fronted or palatalized in sixs makes kerosene;

velarized in 22231Lt oold: cools school,

The voiced stops have little if any aspiration.

They may be partially devoiced in word- initial and wordm

final pobition. Like /k/s /g/ varies in the position of

articulation from front to backs according to environment,

bedroom dining good
bag door bag
brush drove greasy
umbrella do go
bitten sudden dog
beard hundred glass
February bed gave
tube window rag



:1.3

Fricatives

voiceless voiced

f v

6 8

Vz

AY and /v/ are labiodentals with air passing

through the teeth or between the teeth and lower lip.

ocasional bilabial fricative may be substituted in

rapid speech.

four seven, seventh
five eleven
fourteen twelve
forty seventy
first of
front drive, drove
furniture haven't
roof over
off vegetables
soft
soft
coffee
wife

/C/ and /a/ appear to be most commonly aade with

the ti, of the tongue behind the upper teeth, but other

varieties occur, as with the tip of the tongue between

the teeth or against the lower teeth,

a

three they
thirteen there
third eithout
with those

this



In with and without both the voiceless and the

voiced fricatives occur.

/s/ and /z/ are articulated at the alveolar ridge;

/zi may show considerable unvoicing, especially in final

position. This unvoicing is most frequent in neighborhoods

with heavy concentrations of recent immigrants from Central

and Eastern &rope.

mix Tuesday
seven dishes
first candles
sudden is, was
faucet towards
whips cows
sack yours

ng middle-class natives of Chicago frzeast

always has intervocalle

sig/ is made a little farther back than /sit often

with lip rounding and a wide flat opening between the

tongue and the alveolar ridge.

washed shut
dish shall

/V, the voiced counternart of bliti occurs far

less frequently than any other English consonant, especially

in initial and final position. Words in which it would

occur most frequently,, as pleasure, dkvision, were in-

frequent in the data gathered for this project.

/6/ and /Pare phonetically affricates; that is,

they are combinations of stop and spirant. /6/ is Et] plus
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(4, and /3/ is (d) plus [4.

March January
chimney bulge
kitchen genuine
chair judge

furniture joint

porch joined

Nasals

The nasals /m/, /n/, and /n/ es- bilabial, alveolar

and velar -- are regularly voiced and show little allo.

phonic variation; except that /r/ has a variation from

front to back similar to that for /k/ and /g/.

man one morning
March seven ironing

room nine going

me ten drink
milk thousand drunk

warm eaten shrank

Alabama once something

mother window nothing
not

Lateral /1/

/1/ is produced with the tip of the tongue at the

alveolar ridge and air passing over the sides of the tongue. It

may be voiceless following a voiceless stop or spirant, as

in class, wale, slippery. Dark /1/ (velarized) is

common in all positions, and regular when /1/ is post-

vocalic or syllabic.
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eleven twelve candle
glass all oil
Lonisiana April milk
little boiled pull
hospital will girl
vegetable olirb class

/r/

Although In is often called 'retroflex' it is

perhaps best characterized by the pressure of the tongue

against the molars. The tip of the tongue may or may not

be turned back. In three the ir/ may be a voiceless flap

or scrape, in Detroit a voiceless scrape, in drove a

voiced scrape,

room four
rinse forty
railroad fourteen
horse chair
torn door
parents morning
merry marry

Monophthongal vocalic r has been discussed with

the vowels.

/14/

/w/ is a u-like glide sound, beginning high to

mid.baoko depending on the height of the following vowel..

It is voiceless e voiceless consonants, as in twice,

twenty, swim.
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one, once won't
twenty, twice were
January towards
Wednesday warm
window genuine
wash way
we work

In the Trager-Smith analysis, post-vocalic /w/

appears as the final component in the syllable nuclei'

of cow, Ea, do. This has been previously discussed.

/h/

A syllable-initial /h/, sometimes classified as

a fricative or as a voiceless vowel (whose position

varies according to the position of the following vowel),

appears under all conditions except weakest stress; it is

lacking fron such common forms as the weak-stressed

variants of he, his, her, him, have.

husband hoarse, horse
hundred hotel
haven't hospital
he, him, his, hers heard
home

There is no sure evidence for setting u-tl:g for

Chicago speech, a post-vocalic /hi as proposed by Tragar

and Smith.

/hw/, sometimes called a voiceless /w /, is perhaps

best analyzed as a cluster. Ix middle-class Chicago

speech it occurs regularly in words like why, ?pith.

where. However, there is considerable variation in its
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incidence from speaker to speaker, especially in the de.

scendants of recent immigrants from Southern and Eastern

Europe.

/3/

/3/ is a front i -type glide which, like its back

counterpart /wil, varies with the position of the following

vowel,

you January
yesterday yeast
yolk yellow
onion yes

The analysis of the final vocalic components of

bee, Dab bum, b as a post-vocalic /3/ .. the analysis

proposed. by Trager and Smith .. has been previously

discussed,

Lower-Class White Speech

The phonology of lower-class native Chicago white

speech is remarkably similar to that of the middle class.

Variations from middle-class norms are not consistent,

for all informants show an awareness of "correct" forms.

The following remarks account for most of these variations:

(1) Substitution of /t/ for i/L/ in ninth, tenth,

three, thirsty, throat, think, and substitution of /d/ for

/a/ in the. those_
emarame oesemosi calleras='" te

T i
.S. seems, however, that some



speakers with this feature still maintain a phonemic

distinction, in that the it, d/ derived. from /6, 3/

may be dentals, contrasting with alveolar /t, d/ in ten,

dead. More research must be done before a definitive

statement can be made.

(2) A glottal stop is a common substitute for

/t/ in sit down, Saturdaz, and for /f/ in half 2124/.

CA In word initial /w/ often replaces /hw/ in

whin, where, iittp etc. As we have indicated before,

however, this replacement also occurs in Chicago middle-

class speech.

(4) The participial suffix -au (and the final

syllable of such words as lona& somethine may appear

with /n/9 either syllabic or preceded by a weak.-stressed

mid central or high-front vowel. This feature is rare in

Chicago middle -class speech.

(5) A full diphthong of the type [III] appears

occasionally in kie.

(6) Stress is reduced from tertiary to weak, as

in the final syllable of avenue, or from secondary to

tertiary, as in the final syllable of kerosene. In the

names for the days of the week, which often have /e/

under weak stress with middle-class speakers, /i/ is

regular with weak stress in the speech of the lower class.
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It must be emphasized here that not all of these

features are diagnostic for lower-class white speech in

other communities. In British Received Pronunciation

(3) is regular, as in parts of the Eastern United States

and the Lower Mississippi Valley; in the Old South, and

in British "county" families (4) and (6) are comnon;

in parts of the South (5) appears even in educated, speech.

The small sample of lower-class, non-Chicago white

speech examined for this project has a very different

dialect base .- that of the Southern Uplani, commonly called

South Midland in the American linguistic atlases. This

speech has been described at length in Hans Kurath and

Raven I. McDavid, Jr., The Pronunciation of English in the

Atlantic States (Ann Arbor, 1961). Some of the character-

istics of this regional type of speech are:

(1) AI/ as a monophthong in all positions:

ride, right. In extreme cases this becomes

homonymous with the vowel of father; by Northerners

it is often confused with that vowel.

(2) /it after /t, d, n/ in tube, due, new, etc.

(3) Contrast between horse and how, morning and

mourning, etc.

(4) A fronted and raised beginning of the diphthong

/aU/, as in out, loud.

(5) /u, U/ with high-central rather than high.

back articulation.
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(6) /z/ in creasy.

(7) /U/ in bum, bulk, budget.

(8) /0/ in /221, you, etc.

(9) rut with the vowel of cut.

Of these features only the last is characteristic of the

lower class in the South Midland region. However, since

a majority of the South Midlanders that the average

Chicagoan encounters are of the lower (or at best, lower

middle) class, they may be considered popular social markers

of speech ia Chicago.

Incidence of Phonemes

Besides the phonological organization which

characterizes dialects, some distributions of phonemes

are also typical; that is one dialect may have /s /,

another /z/ intervocalically in greasy. Some items show

consistency in native Chicago speech, while others do not.

Before tautosyllabic as in four, fourteen,

g2=-four, horses hoarse, 2orch, tore, torn, only the

vowel of law occurse

Similarly, in chair, there, careless, spared only

the voNel of bet is found.

Before intervocalic /rift in tomorrow, the vowel

of law is more common than that of father; in borrow the

situation is reversed, with the vowel of father predominant.
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The vowel /U/ is regular in roof, soot (one

occurrence of kil); the vowel /u/ is regular in

room (one speaker has /V).

Wash shows both the vowel of law and that of

alar, with the latter more common in the lower-class

samrle. It usually has an off-Glide to central, some-

times to lower high-central. Water normally has the

vowel of laws but /a/ occurs; one speaker hal /af in

water_ onl ii the phrase hot water.

Won :t regularly rhymes with don't..

Eptssialofaueet always have /a/.

amitt, illialrays have the vowel of law.
MUMMER,

Greasy, always has /sh

With and withov.t occur with both /,1 and /8/. The

former predominates in with, the latter in without.

Rinse occurs with both the vowel of bit and that

of bet, with *che former more common. The final consonant

is occasionally affricateds riving pronunciations of the

type rinch, renchl in middle-class speech.

Forehead commonly has secondary or tertiary stress

on the second syllable, with the /h/ pronounced.

Grammar

In grammr the speech of the middle-class

Chicagoan shows little or no deviation from standard
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forms, For the lower class, substandard forms are riot

common in guarded speech; but drank as a participle

(perhaps avoiding the connotations of the adjective drunk),

ourself, we done, occur even there. In guarded speech

there is general avoidance of ain't and of third-singular

don't, possibly because these are the best known gramma.

tical shibboleths. You-all is not found as a generous

plural; the form youse .. known to occur in lower-class

Chicago white speech did not appear in the sample for

this study. For all informants dove (with /o/) is the

normal past tense of dive

Extended accounts of the verb morphology are

available in E. Bagby Atwood, Verb Forms in the Eastern

United States, (Ann Arbor, 1953) and in Virginia McDavid,

Verb Forms in the North-Central States and Ems Midwest,

dissertation (microfilm) University of Minnesota, 1956.
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'2-=.ble I

Primary Paonefies

p t k f Q g
v v

s
v
c

b d v 6 i Z 3

mn'jr 1 j w r

e i0

+ w

i u

e o

c o

r.
a ,

:3j

aj

UW I i uw

OW

aw

Secondary Phonemes

t few I

'Aresses extra loud, loud, less loud

syllabicity for syllabic /1, in, ns Of r/

Pitches falling, rising-falling, rising,

extra high ( ' distorted1),

pitch-continuing



Table II

Ai:xe,m)les of "ri.mry and Compound-2rimary Phonemes

/pin/ 'pin' /tin/ 'tin' /ket/ 'cat'

/big/ 'big' /dig/ 'digl &iv/ 'gives

/f sr./ 'fan' /v n/ 'van' /gin/ 'thin' /03en/ 'then'

/sea/ 'sad' /zip/ 'zip' igovi fsAoiret/ruwk./ 'rouge'

/c in/ 'chin' /3em/ 'gem'

/mis/ 'miss' /nik/ 'nick' /sit)/ 'sing'

/red/ 'red' /lam/ 'lamb'

lies/ 'yes' /wcg/ 'wag' /hand/ 'hand'

/pin/ 'pin' /put/ 'put'

/eg/ 'egg' /op/ 'up'

Ad/ 'add' lot/ touLAt'

'alm6 ?odd' .

/WA/ 'bee /duw/ 'do' If iuw/ 'few'

/bey/ 'bay' /gow/ 'go'

/baj/ 'buy' /baw/ 'bough' /bop



Phonological Indices of

Social Dialects in Chicago

Lee Pederson

Previous investigations of Chicago speech, as in

Pederson, The Pronunciation of Fanerlish in Chicw.os Consonants

and Vowels (Diss., University of Chicago, 1964) have suggested

the existence of certain dialect cleavages along racial lines.

Accordingly, for this project to specify such cleavages,

fifty interviews were conducted, thirty with Negroes and twenty

with whites, using an adaptation of the Linguistic Atlas

questionnaire. In each racial group were ten middle-class

informants; there were ten lower-class whites and twenty lower-

class Negroes--half of the latter relatively long term

residents of Chicago, the other half new arrivals.

Fourteen of the thiry Negro records were collected by

John Allis, a graduate student in Anthropology at the

University of Chicago. 'lints, a Negro himself, did a good

job in gaining the confidence of the informants and stimu-

lating the free conversation which perhaps comprises the most

valuable data collected. His lack of experience in the field

led him to the occasional mistake of neglecting an item

because it was hard to elioite The remaining sixteen records

were collected by Lee Pederson. His interviews include a

more nearly complete coverage of the questioumaire items,

but the free conversation In these records is usually distinctly



interior in richness of form to those collected by Fillis,

This ras mainly because Pederson was not alnays able to es-

tablieh whrt is call:d rapport.

The Informant: Socio-linsuistie classification, Table I.amIPM, ====u2oWrga.obwm

The original plan in this survey was to select 20 Negro

informants, 10 of whom were residents of the city for 20

years or more and 10 who were recent arrivals. Of the 20

twenty-year residents, 10 were to be of the middle socio-

economic class and 10 were to be of the lower socio-economic

class. The problem, of course, is to establish a satisfactory

classification of informants in order to indicate sociological

distribution. Unsatisfactory classification of informants

is one of the serious problems of social dialectoloGy in this

decade. The prededent set in the New Zngland Atlas, a

distinction of three basic types and t1To sub-classesold

fashioned and modernwas (rite satisfactory for the regional

surveys in the 30's and 40's. rut the sociological implications

of iirs. Franies analysis of the Lowman records in New York

in 1919 and David DeCamp's study of San Francisco Speech,

1955, suggest the need for further classifications A readily

available scale for this kind of investigation appears in

W. Lloyd 1,:arnerls Social Classes in America. This was used

with no great success in The Pmnunciation of 2nalish in

Chicam: Consonants and Vo "els. this classification was

treated there as secondary, and primary attention was given

instead to educational types. This was simply an analysis of

the tripartite division or the New Zngland Atlas into 10 groups



in order to distinguish the extent of academic innoculation,

a problem of mass college education growinT up with the post

Jorld jar 11 era. These scales of ranking were unsatisfactory

for social dialectology for obvious reasons. The Irey Zngland

Atlas did not undertake an analysis of social class and

i* Lloyd 1arner did not include linguistic problems in his

analyses, A somewhat more suitable scale has been adopted

hare: a socio.linguistie classification, contrived for the

present inveStigation* Rhe seven categories include those

factors which seem linsuistioally significant in the Negro

sub- culture. These are: 1) place for birth and years in

Chicago (full weight)--each full weight cem is 10 points

and the one half point item is 5 points on a 65 point scale.

.:Aucation, on the 10 point scale is a little more reliable*

1) a graduate of an integrated college, 2) a student at an

integrated college, 3) a graduate of a segregated college,

4) a btudent at a segregated college, 5) a graduate of an

integrated high school, 6) a student at an integrated high

school, 7) a graduate of a semregated high school and 8)

a student ai; a se3resated high school, 9) an elementary school

graduate and 10) an elementary school student. For examples

informant 1-1, that is the highest ranhed on the table has

a total of 17 points, he has 5 points for plan o of birth; he

is Lidland borne 20 years in Chicago. Nexte .1;ducationa he

has 3 points; he is a graduate of a segregated college.

His job: he has one point, he is in an integrated profession;

he is a social worker, art on my scale a social worker is



ranked as hirrh as a lawyer or a doctors especially in terms

of linsuistics and norality0 Parents* place of birth: he has

4 points there; his parents were born In the i.idland

Parents education: 1 of 10 because his father w-as an 3piscopal

priests Parents/ occupation: 1, he was a priest. Housing,

3 of 10, So 1-1 is classified group A. Conversely, infor-

mant 1-3 who had a better education in attending the John

iiarshall Law School and having lived as many years in Chicago,

is ranked lower because his parents were not educated in

integrated colleges and were not 'orofessionals and because

he himself practices law almost exclusively within the Negro

community. His socio-linguistic total Is 35. It should be

noted that the A to G classifications are established from

these totals: A) 7-23 highest socio-linguistic group B)

24-30 high socio-linguis tic group
C) 31-37 High-Lid socio-

linguistic group D) 39-45 ii.d socio-linguistic group E) 47-52

Low-hid or High-Lot sotto -linguistic group F) 53-60 Lotr

socio-linguistic group G) 61-65 Lowest socio-linguistic

group,

Distribution: The phonoloGical.and morphological features

considered here include those which in previous linguistic

surveys of metropolitan Chicago showed a clear pattern of

distribution on the basis of race, education, age or socio-

economic type and those features which are regionally or

socially distributed in the North, the Lidland and the

South, Zeither syntactic structures nor suprasegmental phonemic

patterns are included here because the most interesting evi-



dente seems to be in the free conversations; phonetic,

phonemic and morphemic items are given with their variants.

Ale main concerp,of course, is with the differences between

Negro and Caucasian speech. For that reason in the tables,

x or X always indicates the dominant form in the speech of

native Caucasian Chicagoans, high school graduates of the

middle-age group, 30-50 years old and the central socio-

economic class. the symbol 0 and $ in the tables indicate

forms which are not typical of the speech of the Caucasian

type mentioned above. Distribution based separately on age,

region or sex is not always given here because these factors

too often overlap the criteria used to establish socio-

linguistic types. For example, 9 of 10 recent arrivals

are between ages 27 and 45; 6 of these are of iaiscissioi

ancestry and 8 of the 10 recent arrivals are females.

Three allophones of the post vocalic In (often phonetically

schwa) are distinguished here. 1) strong constriction,

2) weak constriction and 3) no constriction.

Table 2 shows a distinction between unrounded and

rounded vowels, because rounding versus unrounding seems to

affect distribution. A much lower incidence of constriction

occurs after rounded stressed vowels in the speech of members

of all regional, social and age goups. Among members of Group

I, Types A to Cs only two informants, 3 and 5, have a high

incidence, that is more than half the occurrences of the weak

or unconstricted phoneme after unroundOd vomls. Both infor-

mants are over age 55 and neither is closely associated with
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the Caucasian community. The single exception anion; Group II,

Types A to C9 is the young social worker who had been in

Chicago only two years. All members of Type B have lived in

Chicago for 20 years or more and none of these has a high

frequency of this recessive feature. Twelve of the seventeen

members of Types FJ to G favor the recessive feature, These

include 7 of 10 members of Group I, 5 o 7 members of Group

II, From Group I, all three exceptions are within 6 socio-

linguistic points of Type D, that is 1-11, 1-13, and 1.14,

Both exceptions ta Group II are within 9 points of Type D,

2-4 and 2-5, Before rounded vowels, 5 members of Group I

have a high frequency of the recessive feature, these are the

1 -2, 1 -3,1-5, 1 -7 and 1-10. Light of 10 members of Group II

favor the recessive feature. The exceptions again are the

highly ranked 2-2 and 2-4v

sable2, initial members of the AI/ diphthong. Seventeen

allophones occur as initial members of the up-gliding

diphthongs These are distinguished by position--fron to

mid; by duration--unlengthened to extremely lene;thened; and

nasalization--strong nasalization versus weak or none.

These allophones are classified in Table 3 only on the basis

of position. That is the low-mid vowels typical of Chicago

Caucasian speech, the fronted lows -mid vowels or the retracted

low -fron vowels, and the low-front vowels. Both fronted

variants, marlzed o and on the Table, occur most frequently

auong lower ranked 4pes E to G. Of the 20 informants ranked

to G, only 2 have a preponderance of the low-mid vowels,



Both of these speakers, 1-13 and 1-15, received their full

formal educal.lon in Chicago,,

Table 4, Dhones of the mid- central vowel. The raw phonetic

material is given in Table 4. There is one certain feature

of distribution. A Ltd-Central monophthong is clearly dom-

inant in Caucasian speech in this city. Among the Yegroes

interviewed, however, diphthongization is common, absent

in only four speakers. All four of these are of Group I,

twenty-year residents of the city, and three of these are

locally educated. However insignificant from a phonemic

standpoint, this diphthong is an unmistakenly foreign sound

to native Chicago Caucasians and is one of the features

mentioned by informant 1-1 who talked for some time about

the Chicago Negro and his southern accent.

Table 1, Consonant Loss. Eighteen consonant phonemes are

charted here. Each of these is lost in the speech of some

informants and none of these is usually lost in Caucasian

speech except in the very old or uneducated members of low

socio-economic groups. Two composite types of phonemes have

social significance here. These are certain phonemes which

include phonic members characterized by voicing and stoppage

of the air stream which occur in syllable initial position.

2he /d/ phoneme in hundred, the /d/ phoneme in candle and

the /d/ alternating with /t/ in yemetable and the /b/ phoneme

in umbrella. All of these occur in the second syllable of the

word and are retained by all members of Group I, Types A to

D, with 2 exceptions. 7oth of these informants, 1-5 and 1-6,



are over ase 55 and neither Js a native of Chicago. Similar

incidences are loss of the syllable initial /h/ in forehead

and /j/ In z2aAL. Three members of Group I, Types A to D,

lose these consonants and like 1-5 and 1-6, informant 1-9

is also over age 55 and not a native of Chicago. among other

forms in this table the incidence is as =noted. members

of Groups I and II, of lower socio-linguistic types, have a

higher frequency of consonant loss than do the higher ranked

Informants. It should be noted in passing that the item

S in this table, the /w/ in Louisiana, is obviously a

syllable loss. The evidence of the four syllable utterance

rather than the usual five syllable is quite atypical in

Chicago Caucasian speech.

Table 6, Incidence of consonant phonemes. Four groups of

consonant phonemes are classified in this table. The

occurrence of the voiced spirant in mass and mas .

alternation of the stop with the fricative in--this year/ dis

mar,-this way/Ells wax, and the alternation of the labiodental

fricative with the interdental fricative in--with/wif--

without/wifout--mouth/mouf, etc. The incidence of relic and

assimilated form appears in rinses/rinohes--chimnev/hialx

and Animtam4Bloiscital. In creasy there is clearly a

higher incidence of /z/ among native Chicago Negroes than

among midland or Southern born immigrants. Here indeed

seems to be the first clear feature of the up-south regro

dialect. The current investigation shows Chicago born Negroes

having 7 /z/ and 5 /s/, iiidland 10 /z/ and 8 /s/, Southern
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born 14 /z/ and 11 /so/. The factor to be considered here is

that all informants were to be over age 30 ft,i the current

survey. In a previous investigation, the high school age

native Negroes were introduced and this powerfully influential

group shored 17 instances of /z/ to 7 /s/. All of those were

natives of Chicago.

The incidence of dental stops for interdental fricatives

appear much less frequently in the Tables6 However, it must

be remembered that the questionnaire responses are perhaps

more careful than free conversation where there seems to be

a higher frequency in the tapes. Almost every informant,

Type i to G, has at least one occurrence of the dental stop

for dental fricative. The alternation of labiodental

fricative /f/ for usual interdental voiceless or voiced

fricatives must also be analyzed in free conversation. But

it seems tc be less frequent in Chicago iregro speech than in

.Ashington, D.C.9 speech as reported by Stewart. The fourth

group of forms (hi, N, 0, in the Table) have the highest

frequency among older informants of all types and to some-

:That lesser extent among lower socio-linguistic types. This

combination of factors--older age and lower socio-linguistic

typesaccounts for the higher frequency of these recessive

forms among members of Group I. Lleven members of that Group

have at least 2 of 3 instances and nine of these are over age

4o. Seven of eleven, however, are Types 13 to G. moth in-

formants under age 40 are of Type D, the bottom on the non-

low section with 44 point% loth members of Group II with two
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or more occurrences of these forms are Types G, with a maximum

total of 63 socio-linguistic points.

Table 7, Systematic alternation of stressed vowels. The

incidence of Trowels charted in this Table are of three

types: 1) Those alternating the vowels of bet and bat

before heterosyllabic /r/--items A to D. 2) Those alternating

the vowels of low and law before tautosyllabie /r/--items

',;; to F. 3) Those alternating the-vowels of cot and law

through the development of iiiddle English vowels -- items

G to Po

The phonemic distribution of the vowels of low and lay

in items 3 and F is a recessive feature in Caucasian speech

in northeastern Illinois with the highest incidence shaied

by well-educated urban and suburban informants and old-rural

informants living in the out-counties. The /aV/ diphthong;

was not recorded in items N, 0, P in Caucasian speech.

Items A to F are best distributed on the basis of regional

dialect. Items G to J when restricted to a large number of

Negro speakers show a development which parallels incidence

among Caucasians ilisofar as the more highly educated infor-

mants have the unrounded vowel.

Table 8, i =on- systematic alternation of vowels. The vowels

in this table are distinguished as stressed and weak'.y stressed

because the distribution within each set is somewhat different.

Among the stressed vowels, the occurrence of /i/ in deaf

agrees with the observation of .wrath and ileDavid concerning

this alternation in the Atlantic states. Incidence of the

0
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recessive form is highest among the lower social classes,

but the feature is also found among natives of the deep

South and South Lidland areas. Informants 1, 4, 7 and 10

have parents from these areas. Informants 1, 18 and 20

are ranked F and G. Group II, informants 4, 9 and 10 are

all natives of the deep South In Caucasian Chicago speech,

this form occurs only among members of the lowest socio-

economic group. The incidence of the vowel of cut in

ruther occurs in 7 of 8 instances among members of-Type F

to G, five of whom are of Group I. The occurrence of the

vowel of bet in rether corresponds roughly with the Xurath-

ileDavid observations that it is restricted to the speech of

the folk and middle groups. £he most clearly distinctive

feature in Chicago Negro speech is the occurrence of the

"broad a° in aunt. The "flat a° occurred only 17 times in

these contexts and never among members of Types A and 3.

The remaining items D to G are pretty well restricted to Types

J to G of both Groups with the highest frequency anion; Types

F and G. Similar distribution is found among the recessive

forms of the weakly stressed vowels in this Table. The

notable exceptions occur under items to 0 among members of

Group I, Types A to D who have a rather high frequency of

recessive forms, 19 of 49. Conversely, among the top three

members of Group II, there is but 1 of 15 instances*

Lexical differences. The paucity of lexical variants

which have sociological distribution is simple to explains

the findings in Table 9 include the first data of the Chicago
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lexicon to have been analyzed. This is not to suggest that

important information is not to be found in Chicago studies

done so far, but this brief review does suggest that a more

productive set of items should be obtained. Two areas of

lexicon which should certainly be explored, are: 1) Southern!.

iSMS vs. Northern urbanisms, 2) la-group Negro Slango

The recessive items in Table 9 are predominately

relics of Southern speech. items G and J 4itomp" and

"skaire have the highest frequency of occurrence in these

forms and along wit: /anti/ are the only recessive items which

are not clearly old-- fashioned, The over-all pattern. of dis-

tribution shows all informants under ase 40 with a high LI

eidence of recessive forms; those informants are .rypes D

to G, 1-8, 1-10, 2..8 and 2-10. All others having this high

ocmrrence of recessive features are older and of Types to

G. These include 1-11, 1-142 1-16, 1-17, 1-18, 1-i9 and I-20v

and 2-9, seven of whom are Types F and G; Concerning specific

items several observations can be made. Although the incidence

of kerosene is about the same in both groups, the incidence

of coal oil is higher in Group II, occurring in 8 of 10

instances, in the speech of all Southern informants, Types

to .0. Amonz the five members of Group I, Types C and

having coal oil, four are over age 5$. Perhaps the best

social indicator in the table is Item H with variants stand-s
out, stick out and buffle out, occurring only in the speech

of informants Types F and G.

Table 10, Verb forms. Standard verb forms in America are
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more important social indicators than standard pronunciation,

contrary to the apparent situation in England. The items

in Table 10 corroborate this. In six items, that is Item 3,

Item Cs Item G, Item J and Item 741' and Item 0, there is not

a single instance of the standard verb form among Group I

menbers, Types F and Go That is 36 of 36 instances of non-

standard verb forms with the exceptfton of A and F; all other

verb forms on the table show a preponderance of non--standard

forms in the speech of these seven informants. Among the

new arrivalsp the incidence of standard forms is much higher

among Types F to G, that is informants 2, 5 to 10 than the

members of Group I. This is probably explained by the fact

that the median grade level of education in Types F to G of

Group I, is about 7th grade, 7.49 and of Group II, it is

10.6. The other factor, of course, is the system of ranking

which penalizes outlanders.:. A conclusion here might sugGest

that general education seems to be doing pretty much the same

job in the segregated North and the segregated South.



Table 1

TABLE OF INFORLANTS

20-Year Residents of Chicam

No.

1.

2. L 31

3e h 57

4. F 31

5s IP 67

6. h 57

7. h 60

8® F 30

9. ii 55

io. ii 31

11. F46

Q1 A2S1 N3 E4 Place of
Mirth

14

Lother's Father's Occupation Y5 Type6
P033 P033

k 39 69 38 Lawrence- Virginia
Virginia

68 BS Chicago, Arkansas
Illinois (rural)

40 0 Humboldt, Tennessee
Tennessee

42 3A Omaha,
ilebraska

Virginia

Louisiana
(rural)

Tennessee

Social
Worker

Social
Worker

Lawyer

Alabama Alabama Restaurant
hanager

68 13 Little Hock, Unknown
Arkansas

38 12 Harrisburg,
flhinois

39 10 Chicago,
Illinois

30 10 Chicago
Illinois

67 12 Sherman,
Texas

44 12 Chicago,
Illinois

69 10 Charleston,
Tennessee

Illinois
(rural)

Louisiana

Louisiana

Oklahoma

hissie.
sippi

Tennessee

Unknown

Illinois
(rural)

Tennessee

Kentucky

Texas

Lissis.
sippi

Tennessee

Iiinister

Electri-
cian

Clerk

Clerk

Cook

Janitor

HouseleXe

20 A17

31 :330

21 C32

28 C33

35 C33

kO D39

6o Dia

30 D44

28 D44

22 D44

25L47

2Age

3Neighborhood Community

4Education

5Yeers in CnIcago

6Socio-Linguistic Type



TABU; X (Continued)

NoSit NEPlace o:
Birth

120 F 42 42 9 Chicago,
Illinois

13. F 42 68 10 Chicago,
Illinois

14. h 67 42 8 Atlanta,
Georgia

15. F 27 42 10 hissis-
sippi

16. F 46 67 8 harvell,
Arkansas

170 F 50 67 7 Karvell,
Arkansas

18. II 56 54 4 hemphis,
Tennessee

19. h 40 IMOD 6 Tuscaloosa,
Alabama

20, h 47 39 9 Baton Rouge,
Louisiana

RLCaT ARRIVALS

15

liother's Father's Occupation Y Type
FOB

Louisiana Louisiana Housewife 42 L47

Jamaica

Georgia

hissis-
sippi

Unknown

Unknown

Tennessee

Alabama

Louisiana

1. F 48 73 PA Jackson- Florida
ville, Fl rida

2. F 43 49 Lk Los Angeles, Dallas,
California Texas

Jamaica Hbusewife 37 E49

Georgia Porter 44 F53

bissism
sippi

Unknown

Unknown

Tennessee

Alabama

Louisiana

Florida

Housewife 21 F54

Housewife 20 F54

Housewife 24 F55

Laborer 20 F56

Laborer 23 F60

Watchman 25 G61

Housewife 12 A21

Pittsburgh housewife 11 B25
Pennsylvania

3. k 32 35 38 West, hisais- Lissis- Social 2 C35
hississippi sippi sippi Worker

4. ii 45 42 11 kemphis, nssis- 'Assts.* Janitor 17 252
Tennessee sippi sippi

5. F 42 29 12 MarigoldT Ilissis- :Cassis- Clerk 1 F56
hississippi sippi sippi

6. F 35 9 Hattiesburg, Liss's- Dissis- Housewife 1 F57
Lississippi sippi sippi



1 (Continued)

A 11 LI Place of
Birth

35 42 10 Lontgomry,
Alabama

8. F 36 42 10 Lexington,
Lississippi

90 F 45 40 5 LaGrange,
Georgia

10. F 27 42 7 Lawn,
Lississippi

Lother's

Alabama

sippi

Georgia

Liss's.
sippi

Father's
P0:3

Alabama

Lissis.
sippi

Georgia

Occupation Y Type

Housewife 4 F58

Uaitress 8 F59

Housewife 7 G65.

'Assts. Housewife 7 G65
sippi



TABLE 2

TAUTOSYLLALIC In AFTER MESSED VOWELS

x is strong constriction

is weak constriction

o is no oonstriotion

- is no response

Unrounded 7owels

A. beard
B. careless
Co chair
D. thirteen
B. furniture
F. FLEE41122.

G.

X.
L.

17

Rounded Vowels

four
fourth
morn_ (in goad morning)
mourninT
horse
EFFFie

No. A. B. C. D. E. F. G. H. 3. K. L.1.xxxxxx xox0xx2.xxixx$ oogf0003o$00$ o o o 0 o . i o
Li. x x X x o x X X X 0 XX
5. 0 0 $ X 0 a. $ 0 X C X 0
6. x x X X X X X X o 0 x x
7. X 0 4.2C 0 X X 0 0 0 0 08.XXXX0 $ xxxoxx
9. x $ x x 0 x x oxxx o10.xxxxxi 000000110 xxxxxx xoxxxxi2.ssiV-ii0 o i o 0 o
14. XX 2; o XX 0 0 0 X o x
1 0 XX 0 XXX ii 0 0 Xli
150 x o 0 4 0 If o co o o - o16.0xx00 x 00000$17.xooio 4. o 0 o o o o18.X0iiii 000000196X0XmOX AI o - o $
20. x o x o o x coo JP 0 0
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TABLZ 3

PHOWLS OF THI FIRST katIOZAR OF THE /aI/ DIPHTHONG

x is low-central

is advanced low-oentral or retracted low-front

o is low-front

* le an alternate phoneme

- is no response

IL five G. wife

B. nine U. Lilt, (in Elelt
ear

Co twice
tired

D. dining (in dining
d. climbed

L. China (dishes or the 12221212.112,02110
L. might

Fo allar. (in alittE92)

No A. B. C. D. Z. F. Ge H. J.
,
1. L.

1. x x X x i x x X X X X

2. x x x 0 $ x X X x X X

3. i i 0 x i x x x x x x

4. o x x of $ $ 0' x x .. i

5. $ X x x X x x X

6. o of 0 of of of -

se

7 0 z x A

8. x x x x of x x x x x x

9. 0 (6 o of o ci x $ x of x

lo. o of of 0 of of ce * $ fi x

*10 is the vowel oflathu
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1'A3L3 3 (Continued)

No. A. ,i C. De E. F. G. Ho J. K. L.

11. i i 0' i o 0 i -
0' I i

12. o o i . 1 i $ i i e 0'

13e x x x x x 0' x x - x x

14. o o 0 - o 0 $ 0' $ *
0'

15. 1 0 ir. x x x x x x * .

16. o 0 0 0' o i c 0 o * o

17. o i o x $ 0 0 0 0 * o

18. o o $ 1 o 0' i . $ o $

19. - - o . i i i i i 0 $

20e i o 1 - o i i 0 i - 1

*14 is the vowel of out; *15, *16, *17
is the vowel of cat

le $ x 0' x $ x - x x x x

2. 1 i x 0' x 1 1 x x -

3. $ gf x gf o 9' i x x x x

4. 6( qf c4' 4 x 4 x l X 7 X

5. 0 i 0' 0' o 0 0 0 0' o -

6. 1 1 cf 1 1 x x 1 1 1 1

7. 1 1 st . o $ ce ce o x ce

8. o GC i 4 itt x 1 1 1 o fif

93 1 i i x x x 0' x x .3! 1

1 0 . 1 1 - 1 0 0 1 0 ,..

.,.

9C

*9 is the vowel of father.
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PHONLS OF THE voaa OF CUT INCLUDING ALTZRNATE
VOL OF pio AND SIOEIWOUS r-COLORING

X is lax central or mid-back unrounded vov'el

x is tense central vowel

0 is centering offglide

is highfront offglide

0 is highback offglide

L is the vowel of bet

Z is highbadk vowel

R is constricted vowel

- is no response

A. but (in shut the door) G. ;judge (noun)

B. brush (noun) H. psis

C. touch (in don't touch) J. nothing (response to What:s new?)

D. onions (stressed vowel) A somethin (response to Betuse

E. husband istressed vowel) L. hundred (stressed vowel)

F. son h. once (in at once)

No. A. C. D.

10 X
a
11 dc.

r

2. . .
49'.5

4. x x Ab a.
r

.5..116 0 .g.

6. / / V V7 x a. x i
8 T. a.'-

- .!"

4.

94 0 , did

io. " / o 0
11. . R 0 0
12. .0 x ..?. .4
13$ r

.1 41
-r
41. ..1.

140 X 0 4/. 0
150 A A se

16, / R 0 4)(6

17. / / 0 0
18. 0 H eu

.s7

0
19. 0 x -.,

A. A
204 / x x 0

F. G. He 30

Lb .6;.

- 0

9
sb .1

9C

0
A ;

11 sb

4'1

4)i

A. L.

- 17
A . 1 41. A A
X 1: alk 46 0

44 .4 -t0 .14 .a. .4

10 al X
.

44

0 . $ i 0Xas -

X X X X 0
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TABU 5

CONSONANT IOW

x is consonant retained

o is consonant lost

is alternate consonant ( /t/ in ninth)

- is no response

in bela
Bo it d/ in vegetables
C. /h/ in forehead
Do t/ in ERTir

. /d/ in FOrriorning)
F. /b/ in urn Tella
G. /b/ in Ene
H. /t/ in Ma
Jo /t/ in IRT7overs

23

K. /0/ in fifth
L. /0/ in ninth
id. /t/ in joints,

N, id in 1.21.1
0. /j/ in yeast
P. /t/ in yeaLt,
Q. /t/ in saWIL
A. /d/ in candles
S. /u/ in rarrana

No. A. B. C. D. 2. F. G. H. J. 11. Lo

1. x x xxxxxxx
2.xxxxxxxox
3. X X X X X X X 0

4, xxxxoxoox
5. oxxxxxo
6. x x x xx o o x

7. xx x xxx x
8. x x xx xx x x

9. x x o x x x o

Le N. O. P. Q. R. S.

X X X X X X X X X
X X X X X X X X X

O X X0 X00 X 0

X X X X X X X X X
O 0 X X 0 X 0 0

x 6 o O o x o

oxooxx x o

x x X X X 0 X X X
O X X X 0 X X 0

10* .xxxxxxxooxxoxooxx
11.x-xxxoxo-oxoxxxoxx
12e 4,xxxooxxxooxooxxoo
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TABLX 5 (Continued)

No. A. B. C. D. 21. F G. H. S. Z. Lo No N O. P. Q. R. S.
13. o x x x x o x x o o x x x o o x o
14. x x x o x o x x o x o - o o

15. x x x x x X o 0 o X X X O o

16. o x x o xo x o x o o17. -0xxxoxwoxxoox00
18. -000xxxx00xxoxx000
19. o x x x o x o o o o o x o 0 o

20. 0 0 0 o x o x o 0 0 x x 0

1. x x o x x x o o o x x o

2. x x x x x x x o 0 o "x x o 0 x x
3. x x x x x x x x x x x x x x x x x o

.. o X X X x x o x x o o-
5. o o x x x x x o o o xo x o o o

6. x x o x x o 0 o x x0 xo a x
7. X X X X X X 0 X 0 X X X X X X 0 0

8. o x x x x x x o o o xx o X xo o o

9. o o x x x x oxo o x xo o - o

10. 0 0 X X 0 0 0 -- 0 0 0 0 0 0 X 0 0
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A.
B.
C.
D.
E.
F.
G.

TAME 8

27

NONSYSTEMATIC ALTERNATION OF VOWELS

deaf X =
Fariar X =at= X_
"ihifi X=
B-Frsh (nom) X =off" X =
MT X rA

11. window (2nd
J. w (=1 (2nd
K. =f-iw (2nd
L. YoTio±arow(3rd
M. tomato (3rdN. gt-(2nd
0. feeriarisit (3rd

Vo* bet
vo beir
Vo sr
Vo arr
Vo out
vo 101.:*
Vo

syllable)
syllable)
syllable)
syllable)
syllable)
syllable)
syllable)

Stressed Vowels

No. A. B C.
1. X of

2. X X o
3. :4C X o
4. X o
5. X X o
6. X X o
7. o X o
8. X ift o
9. X o

10. 0 0
no X X X
12, X 95

13. X X o
14. X ;if o
15. X
16. x o o
17. X o 0
18. o o X
19. Z. 0 X
20. o o

1. X
2. X o

Z. X X
4: I
5, X X o
6. A o X

D. E,

X

x
x
0
X
X
X
0

X
x
X
X
0
0
X
X
0

X
x
X
x
O
X

X
X
X
X
X
0
X
X
0
0
X

X
x
X
X
0
X
X
X

o = Vo beat
o = Vo ear

Vo rather
o = Vo
o =Voef
o Vo Fit

= vo sFt
X = Vo low
X= Vo Tutsw
X = Vo row
x = vo Ow
X= Vo Tim
X = Vo Burti
X = Vo

P. G.

X X
X X
X X
X X
X X
X X
X X
X X
X X
o X
X
o X
o X
X X
o X
0
o 0
o 0
o X

0

X
0
0
X
O
X

X
X

x
X
0

le is both
= Vo bet
is bow
= Vo

o = Vo out
o = vo out
o = vo
o = Vo
o = Vo auk
o = vo
o = Do" zt

= Vo boot
= Vo boot
= Vo

lregikly Stressed Vowels

R. 3.

X
X
O
X

X

X
O
X

X
X

0
0
0
0

x

x

X

* Vo is vowel of * Do is diphthong of

x

X
X

X
O

0
X

0
X
0
O

X

X

X
X
O

K. L. IL N. 0.

X
X
0

O
0
0
X

0
0
O
X
X
0

0
0
0
C

X

0
O
O
O

X

x
0
X
X
X
0
O
X
X

X
0
O
O
O

O
0

0

X
O
0

X
X
0
tf
O
X
O
O
0
0
0
O
O

I
X
ft
O
0

O

0
X
X
X
0
X
0
X
0
X

0
O
0
X
X
X
0

X
Xf
X
X
0

0

0

0
X
0
0
X
0
0

0

X
X
O

0

X

0
O
X



28

TABLE 8 (continued)

No. A. B. C. D. E. P. G. N. J. K. L. M. N. 0.

7. XX0X00X ANs. X
8. X X 0 $ X 0 X9. $00X000 0 0

10. 0..X0000 0 0

0 0 0000000X
0 0 .

0 0 0

0 0

X 0
0 .
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S0 i;3 SOCIAL AspEcrs OF PARALANGUAGE

William h. Austin

Illinois Institute of Technology

The term mEalanaalls and the corresponding adjective

mallwala are less than ten years old but already they

loom large in the study of animal communication. In one

sense all non-language
communications (kinesics, haptics,

as well as "vocalization") is paralinguistic but this term

is now almost exclusively applied to significant, non-

linguistic noises made with the vocal tract. Observations
of these phenomena are of course quite old. Demosthenes

undoubtedly studied "delivery" and "tone of voice". There
are pre-Christian statements on phonology also, but no sys-

tematic study of that subject ant dates that of Grimm in
1819 and that was a lucky forerunner. Actual investigation

of phonology as structure, as patterns in a system began with

Ferdinand Do Saussure late in the nineteenth and early in
the twentieth century. The first systematic study of para-

language was by Henry Lee Smith, jr* in a paper called

'The Communication Situation," mimeographed for the Foreign

Service Institute of the Department of State in 1950. This
was later expanded into "An Outline of ketalinguistic Analy-
sis" in the 1952 Georgetown Round Table Conference on

Linguistics and Language Study. Smith did not use the

term maganaael, however, but vocalization, subdivided into



vocal qualifiers and vocal modifiers. gas9Almilaa became

established with the most complete study to date, the 1958

article by George L. Trager "Paralanguage: A Preliminary

Statement," Other writers in the field are Norman, A. HcQuown

and Charles F. Hockettel This study is more systematic than

that of Smith and less complex than that of Trager. The

infancy of the field, I think, warrants various approaches.

Paralanguage is here defined as significant noises made

by the non-articulated vocal tract. By significant I mean

that messages occur in a code situation between sender and

receiver. The non-articulated vocal tract needs some elabor-

ation. Articulations d. occur, but their place and warner

tend to be stylistic variants. The two cerebral clicks of

little-old-ladies ("tsk-tsk") are vocal segregates, archaic

variants of the more usual, evenspaced, nasal noises "hm-hm",

or some such graph. Phonologik,a1 feats are possible on a

paralinguistic level that seem impossible on a linguistic one,

as the buccal (for horses) and cerebral clicks in English

paralanguage as well as pre-glottalized stops and nasals in

'Bye [9ba0, 'Kay ["kei], 'Night Pnaet), An Italian

has trouble with /h/ in English and German but no trouble in

paralinguistic laughing "ha ha." /x/ is not part of the

phonemic system of Eskimos but it is used by them in paralinguis-

tic dog calls. The point need not be further elaborated.

Mere is no articulation qua articulation in paralanguage,

or articulation in the linguistic sense.
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We now come to the question of the minimal units of

paraphonology or, more properly, the paraphonology of

American English. There are different paralanguages and

paralanguage dialects (one balks at paradialects) but the

divergences are probably much fewer than with language.

The paralanguage of a European or American film star is pretty

well understood throughout those areas.

I. Vocal Qualifiers.

This is an arbitrary term; quantifiers would be more

descriptive. There are at least twelve of these in six

oppositions. The notation is largely Smith's,

tempo

pitch

intensity

Degree Manner

fast > > clipped

411111111111111.

slow < drawled (7\

high I\ sing-song j

low

loud. A A

1=11115,

flat

smooth
Jr")

soft V V jerky r-Nik.--1 fThrb

These qualifiers should be noted over and above the

phonetic and phonemic strings. They are sometimes indicated

in the graphics of a language but to assign them to phonetics

in the ordinary sense would play havoc with phonemic systems,



1,e,, we would have to admit the glottal stop as ail =.altsh

phoneme, not to mention pre-glottalized consonants, A dilemma

arises when features paralinguistic in origin result in

permissable phonetic and phonemic strings, as said with

drawl is "yeah" 4 e ig/ and with clipping "yep" /y e p/o

There is also "mope" A?itfo w ;4. These forms may as often end.

in [9] or in [pl] but the final stop is never amizalqa. The

whole problem of "free variation" must thus be considered in

the light of paralinguistic communication, "Helps" with

[1.);] is drawled or stretched ("Somebody hear met") and "Help"

with [16-] is clipped or shortened ("The situation is desperate"').

Vocal qualifiers arc employed either to reinforce the

linguistic message or to contradict it. For the affect of

67% .
drawl Smith has the example of "Yeah, he's a real nice guy"

where the paralinguistic signal contradicts the linguistic

one .Good-bye, now," with sing-song, obviausly tries to

mitigate the farewell, a

for future meetings,' "I

over-slo tempo asks for

that that's settled, let'

signal to have it cancelled or one

really should be getting on" with

an invitation to stay, "And now

s get on to..." with over-fast

tempo says "let's forget it." Baby-talk reinforces with

either over-high or over-low pitch the garbled phonemes and

syntax or. the linguistic level ("Is 'er daddy's iddle dirl").

When contrary signals are being simultaneously sent one

can choose to accspt elle Or the other brolse_submit,



with varying degrees of trauma, to a double bind. One thing

is certain, however; paralanguage has no legal status.

Ii. Vocal hodifiers

UnliVe the preceding variations in pitch, intensity

and tempo the vocal modifiers indicate changes In the vocal

tract only. The vocal tract is the space between the lips

and nose at one end and the vocal chords in the larynx at the

other. There are at least the following pairs of vocal modifiers

it

oral

lingual

pharyngeal

laryngeal

nasal na na

oral or or

slurred sl sl

111111IMENI111

clear ci ci

open

rasped 1

aspirated h

glottal 9 9

The first of these distinctions depends upon the position of

the uvula and adjacent regions. If the uvula is lax, i.e.,

lowered, the speech is nasal. if it is more tense and pulled

back the speech is oral. In our culture little boys tend to

be nasal raaee, ma, do we have tOt") and little girls, oral.



Nasality is considered "tough" and 6vulgar4 and is somewhat

discouraged by elders. 4Gentlemanle little boys tend to be

oral alto.

The lingual pair refers to the exactness or inexactness

of tongue placing. Slurring, of course, occurs in an in-

fant's speech and in that of an inebriate. It is an affect-

tation among some teen-agers and 'method' actors. Overly

clear lingual articulation, especially in informal situations,

sounds pedantic or legalistic.

The pharyngeal distinction, depends upon whether the

oral pharynx is very open or squeezed. Openness is, or was

until recently, taught in theological seminaries under the

rubric of 6homiletios," or the art of putting unction into

the voice. it is also used by many parents, school teachers,

undertakers and some politicians. For children it suggests

protection; for their elders, insincerity. Rasp signals great

emotion, suffering or the suggestion that one is near the end

of one's rope.

The laryngeal pair of aspiration or breathiness and

glottalization are made by varying movements of the glottal

bands. The former is heard in some radio versions of

'Ihe family that prays to ;ether stays together" when the

normally unaspirated st are (et`). It indicates sincerity,

oharisma. For obvious reasons it is used sometimes in

sexual aggression, or sexual play (in the speech and singing

of a famous crooner of the thirties to the present).



Glottalization, or "glottal affect," is less well understood,

It is akin to clipping and little can be said about it except

that it is indicative of tension.

Lip rounding versus flattening might be significant

in some cultures but I doubt if it is in America, Trager
2

has this and some other features but I feel he has drawn

too fine distinctions in this stage of our investigations,

Trager also uses "slight, noticeable, extremes' for qualifiers

and modifiers. Paralinguistic stress would mean less pro-

liferation of entities,

III. Vocal Segregates.

This statement of the so-called segregates is radically

different from that of my predecessors. 11% qualifiers and

modifiers are, for the most part, used concomitantly with

language. The segregates occur independently of language.

They are significant noises that differ from one another

only by the parameter of tone. These are labeled by numbers

preceded by Plaralanguage). There are five in American

paralanguage for which minimum pairs can be given. They

are, with relative musical notation:

P5 very high

24 high

P3 mid

P2 low

P1 very low

Tien language ceases and we wish to signal °Wait, I'm not



finished" we use P3, the mid paralinguistic tone. This is

often called the "hesitation vcffel" although it is not a

vowel 92.a vowel at all. In America it tends to be central,

in Lngland and Germany low central, but this is linguistically

and paralinguistically irrelevant. P3 is variously written

as ah, er, ur, hm. The last is P3 nasality. When we say

He hemmed and hawed" we mean he resorted to paralanguage.

P3 followed by P4 indicates assent and minimally contrasts

with P3 P5 ("I thought so," "I told you so") . P3 P2 sig-

nified negation and contrasts with P3 Pi ("Too bad.' "Sorry

you hurt yourself"). The vocal segregates may be nasal

or oral, aspirated or glottal, at least. Whether length is

an added feature is uncertain.

IV. Others.

There are other paralinguistic features that do not fall

under the above three categories. Two, at least, seem certain:

shouting sh sh

whispering wh wh

laughing

crying

la la

cr or

and

3ut how many others? Coughing, clearing one's throat,

yarning, sighing, snickering, giggling all suggest themselves.

But we must be careful of not ending up with as man r units as
we have participles in the language, If paralanguage is a

dual system, with phoneme and morphemomlike units, or is



oenematic and plerematio in Hockett's terminology,3 it would

be difficult to imagine the primes of a more rudimentary

system exceeding in number the primes of a more complex one,

languace. If the system is not dual, but a closed, cenematio

one, the number of units is certainly a very finite one.

imch research remains to be done in this area.

The Base Line. When one hears the paralanguage of a speaker--

and one hears much, overt and covert signals, many features

of the personality--one first, rapidly and out -of-awareness,

established, the base line of the speaker. When one listens

to a tone language that one knows one quickly calibrates a

vast range of tones into the required significant number,

say, four or five in the case of Chinese. This is easily

done by uneducated Chinese morons. Ile similarly set up a

paralinGuistic base line, and deviations from that base

line alone are noted. The base line of the late Humphrey

Bogart was nasal and slurred. ',Asa versus oral, slurred

versus clear are rithin that framework. It a young lady's

base line is high and oral, these features need not be every-

where noted, only in the initial calibration. Similarly,

in language a phonetic base line is first noted. After that

a phonetic string in addition to z phonemic one is redundant.

Very little can be said at this time about paremorphology

or a further structuring of paralinguistic units. It is not

certain that they exist but certain signals are hiGilly sug

gestive of paramorphology. A "little girl's voice" (innocence,
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helplessness, regression) is composed of high pitch and

orality. There is the paralanguage of courtship; low and

nasal with the male, high, orrl and gigaling with the female.

Only in its final stases is it low and nasal with both sexes,

but with wide pitch and intensity variation on the part of

the female. Then there is derogatory imitation, one of the

most infuriating acts of aggression one person can commit on

another. The male may imitate the female in a high, rapid

way ("yes dear, I'll be down in a minute") or the female

might try somethin!; similar on the male, everly slow and

overly low ("aw, just one more little drink." kiessage:

you dumb ox). Still worse is when male or female imitates a

male with derogatory female imitation (message: you're

ineffective and effeminate). One can think of still others,

the thismismamseriousmnatter one, the I'llmtakemcaremofm

everything one, and so one

There has been still less formal study of the social

implications of paralanuage, not that they are difficult to

discover but that we all %now them only out -of- awareness.

We are all aware when someone is talking in an approved,

"upper class' way. Dore than syntax and vowels is involved.

The paralanguage must be clear, low and oral, in men, clear,

oral with a choice of high or low for women. Low pitch has

lately become fashionable for women but fifty years ago all

"ladies" spoke with a hiGh pitch. The intensity Mould not be

loud and any deviation should be toward the soft. Homy
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juvenile delinquents, and juveniles, rebel at this and

affect slurring and nasality. in Germany today the approved

paralanguage for upper class males is high pitch nasality.

A, sing- -song manner is a hallmark of the old fashioned :last

Zuropean Jewish merchant. in Japan, where there are marked

lin3uistio differences between male and female speech,

there are strihing paralingUistlo ones also. Nile speech

is loud and low, in Samurai movies almost a bark. Female

speech is soft and high, almost a squeak.

The dominant middle class white culture in the United

States has certain set views on lower class ilegro speech.

It is "loud," "unclear," "slurred," "lazy." The myth of

loudness should be exorcised at once. Any minority or

out - group is characterized as 'laud," Americans in jurope,

Znglishmen in America, and so on But certain differing

features are apparent. In the passage below,
4
which should,

of course, be heard rather than read, some of these are

marted. There is uneveness in pitch, intensity and tempo

(social insecurity). The first person pronoun is usually

overloud ("This is what I think, others may thin differently") .

Love and pride is indicated by the slow spacing of "canary

colored house. Racial matters are generally said softly

and rapidly ("Letts pretend they are not there") . And there

are others, which we have only began to understand.
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A A . <
Well, I grew up ins ah, a canary colored house, trimmed

AAVV
in white, on a corner, a hundred fifty lot, hundred by fifty,

A A 4/ f

Trees on each side, rose bushes in front and back, and honey-

> A A A A
suckle, which I used to have to work, mow the lawn, take care

A \,/

of the flowers, which I never did mind, as a kid. And I lived

< < >
in a neighborhood where I was the only Negro. I didn't under-

stand my people when I come here. Ah, they was different. I

AAVVA A\
didn't understand this ridiculing, criticizing one another.

\11\

Because I always thought it was wonderful to be from another

A A A4 4 A
state besides Illinois.......tNo, I have no brothers or sisters.

V V
I have an uncle who taught school there, thirty-three years,

A A
still lives in Harrisburg. And he has four boys and a girl....

< A A
We had all colored grammar schools due to the fact Negroes

A A
wanted a colored grammar school because they wanted their boys

A A
to grow up to teach. You see, one time my aunt never went to

V V V
a colored school but I had, The highschool was mixed.Q....



<
Only one town, it's called Carey's Mill, Illinois. We fellows

A A A A
used to go down and play ball and the was a colored town in

A A I' A?,z,"\A A .

itself. They did not 'low foreigner° in that town......They

A A
would give them forty-eight hours to move on, anybody if they

A A V \l/ V
was foreigners and they didn't like too much of a dark in color,

V V
which most of them was kin.00.410It was just a group of, I

V V A A
couldn't say, Negroes were in that vicinity farming. I never

AAP?, A A
did learn it, why they was there. You see, my grandfather came

V V ;>4/\/ V
out West Virginia into Illinois, great-grandfather. And a lot

of lem was kin to him. I had a lot of kinfolks myself, but still,

V V
they was very the clanniest Negroes, I've ever seen my life.
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student in anthropology at the University of Chicago and C.O.M.

a lower class Negro from southern Illinois, now living in

Chicago*



Reactions to 1--Tonunciations

Vernon S. Larsen ane. Carolyn H. Larson

The purpose of this study was to obtain reactions of Chicago natives

to various pronunciations of single !lords and to identify which pro-

nunciations act as social markers. The instruments used consisted of

tape recordingsof the pronunciation items and renonse sheets accompanying

the tapes.

Individual -Ironunciations were used on the ta.Des frith no provision

to test either -laralan7aa-e or .-;rcariatical items. Paralansma7e 1:as

not tested because :?rofessor Lustinfs stucly had sho!:n that the com)10:1t-

of paralanguage makes it difficult, in view of our present knowledge,

to eztract single features to -Alich people could respond. Grammatical

items !iere not tested because Lee I'cdersol's s*dy. revealed that in

Chicago, popular assumptions about the social status of grammatical

items correspond closely to reality.

.ccordingly, an instrument Iras prepared to test reactions to

features of pronunciations, using !rords -chose pronunciations in Chicago

vary shar..Ay according to the race and social class of the speaker.

... preliminary last-Jac:IA .:;as pretested

in order to develop the final instryment. It consisted of a tape

containing 32 pronunciation itans in random order (only 30 of which

were scored), spol.cen by a middle class -.fate Chicagoan, a middle class

Chicago j!egro, a sodtuthern niddle-olass unite (raised in Greenville,

1..%), and an East Indian speaking English. 7;:thibit 1.3 show the

pronunciation items. The response sheet for the preliminary instrument

(see -2ahibit 1.1 and 1.2) contained Wave scales on which the respondents
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marked their attitudes toward the pronunciations. Mr: response sheet is

based on Osgood's semantic differential, a technique for raecz-uring

attitudes towards individual wits or concepts as a uay of determining

their full meaning. In this case, the response sheet uas used to measure

reactions to individual nronunciations. It is possible that there uas

some confounding of reactions to the 'words themselves with reactions

to the pronunciations, have no positive way to measure this. However,

if such confounding exists, it should be relatively equal for all

pronunciations of a given cord.

The raters on the preltainary instrument were a mall no2ulation of

middle class uhites of uhora eight were judged sufficiently close in

background to the lhicago middle.class norms to serve as respondents.

It uas hoped that information from their responses would indicate

vhether the instrument could reveal the prejudices of such a group in

relation to the four dialects represented on the tape.

The pretest data sh>wild that the instrument uas ;enerally effective

for eliciting reactions to pronunciations and that not all scales

discrimiaated among the nronunciations.
Statistical summaries of the

raters' responses to the pronunciation items (amhibits 1.4 and 1.5

through 1.15) support the following
generalizations:

1. Tnicago white pronunciations uere fairly uell discriminated

from Chicago Ziecro pronunciations on several scales;

2. ..ast Indian pronunciations =a never clearly identified

with either Chicago croup on any of the scales;

3. The Southern white pronunciations *sere given an evaluation

similar to that of the :Team speaker on many of the scales, although
the population on uhich the instrument had been tried was a class uhich
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the speaker (urban reared and the most hi-shly educated speaker on the

tape) had been teaching for an academic quarter.

intercorrelatio-la of the tuclve scnles (z:hibit 1.16) shored

that there uas overlap among several of them, which meant that the number

of scales administered could be reduced :iithout raarkedkir affecting

the amount of information obtainable from the instrument.

EiL3.1TnstyARe.4g. ...fter the preliminary instrument had shown

the feasibility of the technique, a final version was prepared for

administration to larger samples. reducing the number of scales..

including only those that seemed most relevant and most discriminating--

it became possible to test more pronunciations in a shorter time. There

trere tuo forms of response sheet.

1. Rural-Urban

Weak- tpon:

3. Unpleasant.Pleasant

40

5. Uneducated.2ducated

The other.intended for use 77ith younger respondents..omitted scales

one and tuo because they tended to confuse the raters and to make it

difficult for them to respond in the tine allotted (See achibit 2.1).

The final pronunciation tape contained 50 items in random order,

representing five pronunciations: .Taicago middle class uhite, Chicago

middle class Uegro, Chicago lacer -class :egro, Southern re:zed

class white, and a 7egro using7iicacio middle class uhite pronunciations.

The words trere chosen to ill strata features that have been found to

be socially distributed in the Chicago aroa. Tha number of actual cords

scale-3:
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tested was mazdnized by including lower class :egro %?ronunciations only

where the middle class ones you'd have been highly similar to the white

ones. (See 72,thibits 2.2 and 2.30

lez,..)miucjAj.j.kr...S.42..i.abLkika. To set an indication of the reproduci-

bility (or reliability) of judgments on the five scales, ten of the

pronunciation items ere administered twice to a small group of college

students of diverse dialect backgrounds rxl2). Immediately after

responding to the fifty pronunciations, this group responded to the last

ten a second tt2c. ( `.:"MT! -.7 ere, of course, :given no opportunity to

refer to their previous responses.)

Rau score values for the to sets of responses were correlated

separately by scale, yielding r's ranging fraa .5? to .85. In addition,

means on each scale -Jere computed separately for each rater; correlating

these means resulted in r's from .66 to .95. (::hibit 2.5).

Both sets of correlations suggest that individual raters are

reasonably consistent in their ratings and that (considering the mall

size of the testretest sample) the instrument is adequately reliable..

especially when used to obtain group judgments.

atak,610,914:zay,41. The final instruments were administered

to a variety of respondents both in and out of the Taicago area The

analyses reported 'f ere, houcvar, arc limited to raters raised and

residing in Chicaso and its nearby suburbs. The sample contained white

and 7egro high school students, white and :lesro eollege students,

and ;graduate students and teachers (a:thibit 20 ),

Before the responses were analyzed, each rater's responses were

normalized so that the magnitude of the scores on each scale would

be the same. This was done by co: puting the mean and standard deviation
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of the rau scores, and then converting each of the responses to a Z

score (-rith a mean of zero and standard deviation of one). This uas

done separately for each rater on each scale.

Descriptive statistics :Tore computed by level of education (high

school, college, and graduate) and for high school and college groups
by race. 2.6 sho-.:s the complete set of statistics for the

total college sanple, and m:hibit. 2.7 sham graphs of the neans for
the total high school scimple,

The reactions to the different pronunciations can be compared

simply by noting no differences betueen the average ratings. The

more significant the differences, the more likely it is that the pro
nunciation differences are noticed as social markers by the largest,

populations represented by the semles. Vahibits 2.8 through 2.11
chou there significant differences occur bet:reen reactions to the
nronunciations.

.1...44.9zspfLroRuRcktItjosts. The folloing generalizations can be
made about the ratings of pronunciations:

1. On scale 1 (urban versus rural), the Chicago uhite pronunciations
were generallz,r considered to be more urban and the southern

Irhite (so) more rural than the middle class Chicago i:egro pronunciations Glii)0
2. On scale 2 (ueak versus strong), the l'egro pronunciations

uere most often rated strox:er, Though this night have been a function
of paralinguistic factors in the speakers s voice (the speaker has had
singing training), :Then the same speaker gave both middle class uhite
pronunciations (: 73) and middle class :.-,esro pronunciations (1E1, the
middle class !kite pronunciation uas still rated as -Jeaker.

30 On scale 3 (unpleasant versus pleasant), the :Tegro pronunciations
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were generally rated less pleasant than the white pronunciations nith

the exce-)tion of the pronunciation of the word zsgt. The results of

ratin;;;; of tat': -rord j con arisen to ratilts of the nord ma ''.,ere

confusing and erratic. This is not unexpected considerin.; the

incidence of variation in the vowels of se cores throughout the nation.

In the data obtained here, the variation does not seem to be a valid

social marker.

4. On scale 4 (:Tegro versus white), the i'tegro pronunciations swre

al:rays rated as more liegro. This -las also true ::hen the :.'egro speaker

gave both a middle class white pronunciation (IT.) and a middle class

..T.egro pronunciation (M:1. ....n exception to this Tits the Ilegro pronunciation

A atf, rated by the total college sample as more Ithite. Sit on the

basis of other samples, the reactions differ. -Fe feel this is because the

1:egro pronunciation of the word gaLt is sometimes confused. T.rith the

:en 7;n:.,land pro-araciation :Flitch Ms in the past been considered popularly

to be a prestige form.

5. On scale 4 (uneducated versus educated), the Negro pronunciations

-sere more often considered less educated.

6. It is clear that certain va..tations represented by the uords

tested here are social markers 3tile others are not.

Slight phonetic variations (as in zigt) are not significant as

raarkers, incidental phonemic variations (tam, na, r99a, ausa, etc.)

are less reliable than systematic variations, though certain features

(as in ramaz and Wag) elicit more intense reactions.

Suprawser,mental variations (as in lata) serve slightly as markers

on some scales but not others, nhile variations in stress combined with

phonemic differences (as ill. ;Aztt) are definitely markers.

I
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Systematic variations in lour vowels and in diphthotIgs (as illustrated

by kw? flyal twa, Daratu, and maw) are the clearest social markers

for both white and 7ero po?ulations in cAlicago.

7. 2aters appear to react to paralinguistic phenomena ::it in a

single -lord as well as to the phonemic contort in discriminating between

pronunciations (illustrated particularly by reactions to the D3 versions

of Ian= and gm m).

ilsaaWk20-4-we_tialtt=a,. To a certain eztent individual rater

idiosyncracies (e.r.tremism or conservatism in ratings, tendencies to use

only one side of the scale, etc.) uhich affect individual rata scores

till balance out when group averages are computed. However, if these

idiosyncracies differ from scale to scale, it becomes difficult to

compare even the means on the various scales. Inspection of rau score

data suggests that the raters were someuhat reluctant to use the

lleAremely :Tegro" cad of the uhite.7e7;ro scale, tended to avoid both

e; 'cues on some scales, and made use of the full ray ;e on others.

This uas Ity the pronunciation comparisons were based on individually

normalized scores.

In terms of normalized scores, the :megro samples did not generally

react as intensely as the uhite samples, though their reactions were

usually in the same direction. This seems to indicate that though the

:egroes accelt the middle class White Dronunciation as a more firmly

established standard, they are more tolerant to-Jard variations from that

norm.

Lnalysis of ra'r score differences (Exhibit 2.161 shows that some

items and groups of items elicited quite different patterns of responses

from uhite sar6les than fro.1 2e:;ro sanples. Ihites tended to ',Tie
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si : ;nificantl hi;,her rc.r score ratin;,s o-.1. the :-esro.white scale,

and iesroes tended to jive hi:iier ratin:s on. the unAcas,-mt.-.)leasant

scale. This data sus ;gists that further rac.3..,,wsis of responsco

terms of a detailed con:IL:risen of reaction of different srouy;

mi:;ht help clarify attitudes toward several of the ?renunciations.

:211c2.uncos

1. ..e.;ro cnera-.117: r .tcd ar; iore

more unnleasan"., less educated, strons;er, less urban than .f.Thite

Twonunciations. .hen a sixes both white and :cr.= pronunciations,

the ratera tend to favor the white pronunciation. awn they are

confronted :lith ?ronunciations that are stailar for both :rhite and ...:ef;ro

speakers, they are still able .:4o clearly differentiate betreen white and

:esro spek:kers.

2. .;ertain words, narticularly those iiith low vowels and diohthonss,
and g combinations, are quite clear social markers, and are considered
-,articularl,y unpleasant, uneducated, and more rural by the raters.

3. ..e;ro raters generally agree irith white raters, which would
indicate that 77e,ro rattlers, at :east on some level, implicitly accell

.;t .idare o2 .23.-0.1.-,nci;.-.tio..1 (23 uorc watufale, even tholv;h
deficient in strenr,th.

4. The strons.4reak rt.tin:;s are intorestins from a socio.L)sycholo:ical
point of Vie-.7. It would seem tiv...t both whites and itsroes felt the
:.'esro pronunciations to be stronser (even when rating a :ogre sivinG
both .laite and i:esro pronunciations). This l'airjit indicate that both
group accept the prevailing attitude (or prejudice) that ....esroes are more
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strong than -,yhites. In the retest, the 7egro speaker was also rated

consisten447 as more masculine. This may indicate that the instrument

is sensitive to a variety of m;trths stemmims Atom the prejudices of both

cultures.

On the basis of these conclusions, -le feel that there ars none very*

definite implications for the Apaching of 2nglish to the loner-class

:esro child. Pronunciation is sisnificant in eliciting negative and

positive attitudes. Though there are phenomena other than pronunciation

involved in raters' reactions, we believe that there should be some effort

to enable people to modify dialectical variants that particularly disturb

their audience. Plr this, we do not mean to place a value judgment on

middle class speech. ilrrever, since the raters, and presumably society,

do, place such a positive value judgment on middle class speech, ire feel

that the lat =er-class child might be given some systematic practice in

using the middle-class pronunciations in a middle class situation.

The middle class child must also be taught to be more tolerant of

differences. It -Jould probably be :lost valuable to deal only :.ith the

systematic dialectical variants that elicit the strongest reactic4.,s,

rather than uith isolated items or variants that are not significant markers.
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nxhibit 1.1- .Preliminary Instrument

THE IP.STRUCTIONS

We want to learn what yo, think about the way certain words are pronounced by several
different people who live in Chicago. We will play a tape recording of these pronun-ciations, and you are to mark your own opinions in the spaces on the following pages.Each pronunciation item has been numbered, so you can easily find where to mark.

One voice tril.. read the item number and then read a questica or part of a sentence, sothat you will know what word is being pronounced, Then another person uill pronouncehis answer. You should judge only the pronunciation of the gmuer. Each answer willbe repeated several times. It will work this way:

"Item Nog 10 To see if you're right about something you might say: "Pm right- -.'"
[Answer] fiAINIT I?...AINfT I?"

Under each item number you will find some pairs of words ark anged like this:

ITEM NO. 1
UNPIE.LANT .

: : : PLEASANT.91111111C2 OVIVIIMIP ~MO 001IMIVIP
EDUCATED : : : : : UNEDUCATED

...and so forth.

While you listen to the pronunciation of the answer, decide which word of each pairdescribes that pronunciation, best and mark an X in the space that shows your opinion.

If you feel that the pronunciation is.

..gAIrmaxone way or eztszat the other way, mark like this:

UirPlEASANT X :

UITPLEASAM

PLEASANT

: 31: PIEASANT

r.ggikt one way or sulk the other ways mark like this:

UNPLEASANT : X : PLEASANT

UNPIEASANT : : : : X. : PlEASANTi1011114101/ ~Wm* 081110

..slightly one way or slightly the other way, mark like this:

UNPILASIT : : X : PIEASANT

UNPLEASANT amemovecopaielpimouweiiam: P1EAS IT

DARK .01.4.1-`114.4.0010 FOR EACH PAIR OF WORDS; otherwise your opinion won't count!

There are no right answers and there are no worng answers. Your own opinion is allthat matters. Don't worry if some of the word pairs are not exact opposites, and donftbe disturbed if they don't seem to fit the ptonunciation. Just decide which one ismost applicabl-:. and how applicable it is. Even if it seems hard, hiumetagliut
afaaaCklitill

(Now turn the page and get ready for item number one.)



E;-: Irolt 1 -re'

TAE SCALES

On the response sheets, there were twelve scales for each item, arranged as
follows, with the high scoring sides randomly assigned:

TEE :0.
(A) MIPLEAS AFT PLEASANT

(B) EDUCATED I 0 UiEDUCATED

(C) ANBITIOUS . LAZY

(D) MIER-CLASS . : UPPER.-CLASS

(L) WARN COLD

(F) URBAN RURAL

(G) IEGRO : : : : MUTEareersem amposow eftwelgo atimem eruotre. emareme

(H) MASCULINE

(J) BOSS ifoirort,111.0.111110 Plo SolWOPPID

(K) STRONG FLAK

( L IMES PONS IBIS : : : : FO:ISIBLE111 wigwam 11110,1 sioreAll 11111MIN

(II) SAFE DANGEROUS

In the reports of the analyses, the scales were all arranged in the same
scoring direction, with the order and scoring values as follous:

xtremel Rat sli htl sli: ht c u to e:

4

Upper-class 0 1 2 3 4 5 Lower-class

Educated 0 1 2 3 4 5 Uneducated

White 0 1 2 3 If 5 Negro

Urban 0 1 2 3 4 5 Rural

Pleasant 0 1 2 3 If 5 Unpleasant

Jmbitious 0 1 2 3 4 5 Lazy

Boss 0 1 2 3 If 5 TIorker

Responsible 0 1 2 3 4 5 Irresponsible

Safe 0 1 2 3 4 5 Dangerous

farm 0 1 2 3 4 5 Cold

Masculine 0 1 2 3 If 5 Feminine

Strong 0 1 2 3 If 5 Weak

(D)

(B)

(a)

(F)

(A)

(C)

(J)
(L)

(A)

(E)

(H)

(K)



Introduction

When it is dark,
you turn the
light .9.

She is engaged
to be

If you're thirsty,
you get a drink
of ...

What does a woman do
to get soapsuds
off the dishes?

I opened the door
and walked into
the

What do you pour
over waffles?

What do you call
your uncle's
wife?

Two plus two
is

If you spill the
butter, the
table feels

If a man is not
rich, he may
be .9,

1.3... reliaiaary I:lstrItaeut,

atLalt2111

25. Dm]

20. ('merid)

13. ['mote

90 riveltvineetP1

THE ITEMS

s ea1.2.491LE

16. [on]

12. ['mar rid]

23. pw-,tel

151; rrvnial

PmattaLLE

Ar

MM

14, prineez?, (F)

5. [rum] 28. [ rum] 7. [rum] (F)

27. [fsirsp] 9. [lsalirop] 22. ['sirtep] (F)

31. [aent] 26. [ant] 3. [Fint] (s)

11. [for] 6, [foe] 17. (fee) (S)

8. 21. Efgrizi) 30. [Igrizi] (s)

15. [Pm] 2. [pue] 24. [poo) (S)

The workman carried
his load in a 10. (lwiliberc] 4. r'hyillbmre] 19. ['hwillbere] (S)
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W
.20

M 2.0

SD 1.1

N
.12
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W
ater
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-13
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SD 0.5

N
-23
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SD 1.2

M
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14 2.0

SD 0.9
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2.0

i 1.1

2.8

1.6

2.8

2.2

2.2
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1.8

2.51.3

0.8

0.8
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0.9

1.2

0.9
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1.1

1.0

0.6
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Mthibit 1.4 (Continued)

SCALES

41 11 .1 ItITEM
+i jr4 tzb 18.4

kA vi a am A4 seq.
ip,1, AI

Ewa
111-5 N 2.5

SD -),5

H.28 M 3.2

SD 1.0

F-7 M 2.9

SD 0.8

=Ea
W-27

SD 0.8

N-9 M 3.1
SD 102

F-22 m 2.5
SD

W.31

1.5

X 2.9
SD 1,2

N.26 M
SD

S.3 M
SD

2.4

145

3.9
1.0

W..11 M 2.2
SD 1.2

11.6

S.17

M 2.9
SD 0.8

M 3.6*
SD 1.3*

2.1

1.0

3.2
1.3

3.1

0.8

0.9 1.2
0.8 0,,5

2.8 2.9
1.5 1.4

1.5 1.8
0.8 1.0

1.4 0.8 0.9
1.3 1.0 0.8

3.6 2.4 3.1*
0.7 1.5 1.1*

2.1 2.4 2.5
1.0 1.8 1.1

3.1 1.4 2.2
1.5 1.4 1.3

2.0 2.6 1.5
1.4 1.3 1.5

44 1.4 28
1.4 1.3 1.7

2.1 0.8 2.0
1.1 0.7 1.3

2.9 3.5 44
1.0 1,4 1.2

3.3* 2.1* 4.1*
2.0* 1.9* 0.9*

®

§ r:4 ? 0A to 2 if

Lai la la AI
2.4 2.5 2.9 1.8 1.8
0.7 1.1 1.0 0.7 0.7

3.1 2.9 3.2 2.2 2.5
1.5 1.1 1.0 1.4 0.9

3.2 2.4 3.1 2.9 2.0
0.9 1.2 1.0 0.8 1.4

2.2 1.2 2.2 1.8 1.9
1.7 0.7 1.0 0.7 1.2

2.6 3.0* 3.1 2.0 2.5
0.7 0.6* 0.6 1.1 0.9

2.2 2.1 1.2, 2.1 2.1
1,2 1.0 0.7 0.6 0.4

3.5 2.5 3.1 2.1 2.2
0,i9 1.4 1.2 1.0 1.2

1.5 1.2 2.8 1.1 1.2
1.4 0.7 1.7 0.6 0.7

3.5 3.2 3.6 2.5 2.8
1,5 1.6 0.7 0.8 0.9

1.8 2.5 2.8 1.9 1.6
0.5 0.5 0.7 0.4 1.0

2.0 2.4 300 1.9 1.9
1.3 1.2 1.4 1.4 1.2

3.6* 2.9* 3.4* 201* 2.7*
1.7* 1.7* 1.3* i.i* 1.0*

2.0 1.4 2.4
0.9 1.3 1.2

2.4 1.1 2.2
1.1 1.0 1.7

3.6 3.1 3.6
0.5 0.8 1.1

2.4
1.2

2.5
1.1

2.5
0.9

2.6
1.3

1.5
1.3

3.1

1.6

2.6
0.7

1.6
1.2

2.7*
1,6*

1.5
1.2

1.1
0.6

2.9
0.8

1 ©6

O,9

1.0
0.8

1.9
0.8

1.5
0.9

0.8
0.7

1.7*
1.3*

1.5
0.8

2.1

1.2

3.0
0.9

3,1

0.8

1.1
0.8

3.5
0.8

3.0
0.8

1.8

1.3

2.3*
1.3*
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Lxhibit 1.10.0-Preliminary Instrument

0 1

SYRUP
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F .N . Lower-class$ 4:...
'..7:..,

<4..
...Z...

F . 0 . Uneducated
, ,

fr
....-e.0'

,
.....-'.

.., ,

.....

1.:-...-
..z.,

X. Negro
w..,,

"..".,%;....

4r.,
4...

0 F *10 ; gettal

z

.i ..,..e

. Unpleasant

. . ,W P . Lazy

. . .NIF . . . Worker
,002'

.......,,::.A
.p.-.

M Responpible . . . tea * . . . . Irresponsible

.1%
.. ....

= ....

14) Safe . , * 1.1.P N 4, Dangerous

B) Warm . 0 0 0 0 * Cold

-.M) Masculine . at . F. . . Feminine

K) Strong a W al F , , , . Weak

NieamJ for 'Midwestern Raters

27. [fs:ITO

N = 9. rfsjAriyA

F = 22. Cts:rfep)
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1.11..Preliminary Instrument

AUNT

0 1 2 3 4
....1,

.,

Extremely Quite Slightly Eilttl Zap Extremely

D) Upper-class
14 4 W. S. 6 Lower-class/.a,

. N S

..:7

..... .....

A

..:

...:::.*:..e.

B) Educated

G) White

F) Urban

A) Pleasant

C) Ambitious

Bone

L) Responsible

14) Safe

B) Warm

H) Masculine

K) Strong

N

rr

41, N .
e4,74:14:.

4:1144._

0

a

it

SW a
rrr

W S

IIII

W .5 9 Cold
00_

lllll
000'

000
Feminine

Uneducated

Negro

0 Rural

. Unpleasant

Lazy

U.

Means for Midwestern Raters

= 31. Imre_

ti ft 26, Cct.ntl

S i 3. Cant'

Weak
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Exhibit I.12.Prelimina.ry Instrument

FOUR

0 1 1M

Means for Midwestern Raters

*IfIF FI = 11. [for]

N= 6. Efooj

S = 17. [fee]



Exhibit 1013.-Preitminary Instrument

GREASY

1 2 3 5
Itctremelz Quite Eatittl Slightly 911a Extremely

_fat*
Feminine

11) Masculine a

""t.
4`""

10 Strong
Weak

Means for Midwestern Raters

IOW sg !I ['grist]

N 21. Efgrizl

S = 30.
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Exhibit 1.14--Preliminary Instriment

O 1

El...EsLeEmei 22111
2

Slightly pasLziti

D) Upper-class 4 . W N.8 Lover -class

/ $..........1

.4-

:

B) Educated . W . .sp . . . Uneducated

1 - :.
- :

.: i:
,

.:.:- t!

..:-

G) White W. S. .1.1 . .

. .4....:..
: %,-

:...

A
, Negro

P) Urban W N. .0
:
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A) Pleasant P. p . Unpleasant
% Sve
...;...%

C) Ambitious s .21. Lazy
%:..

. s ..::.

.7) Boss 4 0 . N . . . . Worker
,

0!"...

L) Responsible
. . Irresponsible

.
:

14) Safe
. Dangerous

t .:14.1

./.._
..,.

E) Wank S Cold...........

................

FeminineR) Masculine

K) Strong 4 Weak

Means for Midwaetern Ba.ters

If = 15. [ pur]
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Exhibit WS...Preliminary Instrument
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Exhibit 1,16Preliminary Utz trument

INTERCORRELATIONS OF SCALES

11=

to
14

co 0 0 ,15w 0 v0 u 1.414
W W 0 0 A0
emir-offOu0. 4.. ucea. 00

4,140.0 0. I a

HI a 2$1 fal LI Ist N 0 ,it 0 0 gi0 Fi .0 714 F..tt
twa 104

.4
$54

gto
or Z

tN
134

48.
AI

14
A

o w

02
:t
Cd 14

44 0

Va 0
gfmc:
0: t)

DIZ . II:
u3

...

(D) (8) (G) (F) (A) (C) (J) (L) (20 (E) (H) (K)

I

75 51 39 20 44 63 25 05 -24 01 14

46 42 28 53 68 19 19 12 1-03 18

-12 -12 18 42 -06 00 -24 -20 -16

05 29 35 13 15 -09 -04 07

20 19 40 42 49 21 26

42 29 24 15 06 34

17 17 10 00 26

34 36 31 34

49 04 17

40 33

42

NOTE: These data are based on an N of 180 (30 responses for each

of qix raters). Decimal points are not reported in this table.



Exhibit 2,1-1inal Instruments

THE INSTRUCTIONS AND SCALES

The instructions for both the five -scale form and the three-scale form of
the final instruments were nearly identical to those for the preliminary
instrument (Exhibit 1,1) There were, however, two changes worth mention.
One--to broaden the applicability of the instruments--was to eliminate the
notion of Chicago residence from the first sentence by merely stating:
"We want to learn what you think about the way different people pronounce
certain words." The other change was intended to acquaint raters with the
scales as soon as possible by presenting all the scales in the instructions,
rather than just the first two.

The scales were presented for each item
here. Data analysis for the raw scores
score values shown in the spaces of the
tion scores, the positive numbers refer
higher raw scores.

Ikelfal:Fcalo form

RURAL 1 : 2 :

WEAK t : 2 :

PLEASANT 6 : .1.:

WHITE 6 : 5 :

UNEDUCATED 1 : 2 :

The three -scale farm:

EDUCATED 6 : 5 :

NEGRO 1 : 2 :

PLEASNAT 6 : 5 :

in the two forms in the order shown

is reported according to the raw
scales. In the analysis of (levier

to the end of the scale with the

3 : 4 : 5 : 6 : URBAN

3 : 4 : 5 : 6.: STRONG

4 : 3 : 2 : 1 : UNPLEASANT

4 : 3 : 2 : 1 NEGRO

3 : 4 : 5 : 6 : EDUCATED

4 : 3 : 2 : 1 : UNEDUCATED

3 4 5 6 : WHITE

4 : 3 : 2 : UNPLEASANT

For ,tonsistency, the data reported here shows the scales reordered and
numbered the same way for both the three-scale and the five-scale forms:

Scale 1: Rural 4 Urban
Scale 2: Weak 4 Strong
Scale 3: Unpleasant 4 Pleasant
Scale 4: Negro 4 White
Scale 5: Uneducated < Educated



Exhibit 2.2uPina1 Instiments

THE QUEST;

Word Item Numbers

38

Aunt

Borrow

Coffee

Five

Four

Genuine

Greasy

Hotel

Judge

Man

Married

Push

Rinses

Roof

Room

Tired

3, 6, 20, 45

8, 36, 47

32,43

4, 12, 19

2, 42, 44

10, 16, 30

15, 25, 35

7, 18, 33

5, 22, 39

21, 24, 34

14, 28, 37,

29, 41, 49

13, 17, 50

9, 27, 40

11, 31, 40

23, 26, 48

0.;'. FOR ITEM

Natkaa

Your mother's sister is your 99.

When you don't have something, you
may have to ...

At breakfast she puts cream and
sugar in her .9.

Two plus three is

Two plus two is 9.4

If something is not fake, it is

When you spill the butter, the
table feels

When you're out of town, you might
stay in a ..0

He was caught for speeding and had
to see the

A boy grows up into a ...

The boy and the girl got engaged
to be .406

The car wouldn't start, so he had
to get a 9..

To get the soapsuds off the dishes,
what does the housewife do?

He went up the ladder and walked onto
the ell.

He opened the door and walked into the ..9

After a bard day at works you get q69



Exhibit 2,3--Final Instruments

THE ITEMS

\morrarrramar
LN
ik

MN NE SO Wli

Ain't I (This was a practice item to introduce raters to the scates.)

Aunt ... 3. [ant] 20. Cent] 5.['Int] 6. Ea Int]
Borrow

"..............

Coffee

.. 8. ['bozo] --- 36. Chore 47 ]A

... 43. ek041.3

Five --- 12. [4160 . Efaav3 19. (far id
Your 44. EfO3 --- - -- 2. (foe] 2. [for)
Genuine 30 .tt 3anvala 1 a

-----5.
-."' 6. t len: ltn) 10.[ ' Jen' TNn

Greasy ... 25. [1-0141 35. Cgri3i 5. [16rizLi

holtel)
.......

22. (/11

24. Cron]

...

18. (hottel)

34 (

dr..-65n)

38 ['mead]

Hotel ... 7. Choltel] ....
---Judge 5. [, t5T3] .

Man
, ... ........

21. Coen) ...1--
Married - -- 14. [irrztvd] 37. ['Ingrid) 28 ftreri'd)
Push .. 49. (pfri) ..- 41. 49453 29. (.1i3

Rinses .. 17i trensez3 ...ft.. 3C ' in vntsezi 50 C ' ri nstz]
Roof ... 46. [rut] ... 9. (rut] 27. (ruf)

Room ... 31. (rum] .. 40. [rum) 11. [ rvr3

Tired ... 23. (etesed) 26.Ciltvied 48. r't" ;'"d)

IAN 0 Lower-Class Chicago Negro Pronunciation

MN 0 Middle-Class Chicago Negro Pronunciation
NE is Negro Giving Middle-Class Chicago White Pronunciation
SO 0 Southern white (Greenville; S.C.) Pronunciation
WU White Middle-Class Chicago Pronunciation

LN, MN and NE items were pronunced by the same Negro speaker.
All speakers were middle-class, college educated Chicago
residents.



Exhibit 2.4--Final Instruments

THE RATERS

The following samples were drawn ftom approximately 350 raters to whom
the final instruments were administered in the Cbicago area.

N Sa le

12 Reproducibility Study-- University of Chicago seniors and graduate
students; diverst dialect backgrounds; no
Negroes

242 Chicago and Illinois ResidentsWhite and Negro, high school fresh-
men through Ph.D; raised and residing in
Chicago and nearby suburbs

21 Total Graduate Sample- -White and Negro, educated beyond bachelor s

degree, raised and residing In Chicago and
nearby suburbs, primarily concerned with
education

105 Total College ZempleMhite and Negro, college freshmen through
bachelorga degree, raised and residing in
Chicago and nearby suburbs, primarily students
of University of Chicago and Illinois Teachers
College, Chicago (South)

27 Negro College Sample-- Students from I21inois Teachers College, Chicago
(South), raised and residing in Chicago and
nearby suburbs

78 White College SampleStudents from Illinois Teachers College, Chicago
(South), and University of Chicago, plus a few
college graduates working in the field of educa-
tion

116 Total High School Sample- -White and Negro,from Thornton Fractional

Fractional Township High School, North, and Hyde
Park High School, raised in Chicago and nearby
suburbs

54 Negro High School SamplePrimarily frost Hyde Park High School, raised
in Chicago and nearby suburbs; generally working
class "r lower middle class origin

61 White High School Sample- -From Thornton Fractional Township High School
North, and Hyde Park High School; raised in
Chicago and nearby suburbs; generally working
class or lower middle class origins



Exhibit 2.4w-Final Instruments (Concluded)

-Na. stakt

165 Raw Scete College SariapleWhite (N - 131) and Negro (N as 36), educated
beyond high school graduation, residing in
Chicago and nearby suburbs

144 Raw Score High School gamplew-White (N 79) end Negro (N s 65), stueents
from Thornton Fractional Township, High School,
North, and Hyde Park High School



Exhibit 2.5--Pinal Instruments

REPRODUCIBILITY OF RATINGS

Test-Retest Correlations of Individual Responses SRaw Scores)

N 41, 120 (12 rates x 10 items)

First Responses Second Responses

Scales Mean S .D. S D4.4

1. Rural 4 Urban 3.81 1,43

2. Weak < Strong 3.78 1.04

3. Unpleasant < Pleasant 3.10 1./1 .

4. Negro 4 White 3.47 1;47

5. Uneducated < Educated 4.07 1.03

3.78 1.36 .71

3.88 1.08 .63

2.97 1.16 .57

3.45 1.45 .85

3.98 1.03 .70

Leivt-Ibtest Correlations of Individual Rater Means lag Scores,

N - 12 (12 =east based on 10 items each)

First Set Second Set

Scales WP. L.D. Mean S D.s r

1. Rural .< Urban 3.81

2, Weak 4 Strong 3.78

3. Unpleasant .4 Pleasant 3.10

4. Negro < White 3.47

5. Uneducated < Educated 4.07

.56

.48

.68

.54

.52

3.78 .45 .66

3.88 .47 .69

2,97 .68 .84

3.45 .59 .95

3.98 .43 .74
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Melt 2.7e-P1sra1 Instouticeute

MATINGS BY 116 HIGH SCHOOL STUDENTS
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Exhibit 2.8--Final Instruments

DIFFERENCES BETWEEN RATINGS: VS. 19;

WORD

Aunt

Borrow

SAMPLE

Ill. Total
Col. Total
H.S. Total
H.S. White

H.S. Negro

SIGNIFICANT DIFFERENCES (WH-MN)

SCALE 1 SCALE 2

Ill. Total
Col. Total
H.S. Total
U.S. White
H.S. Negro

SCALE 3 SCALE 4 SCALE 5

.91

.75

1.02
.78

1.26

.64

.61

- .46
- .51

.54 .60 .43

.57 .57 .62

.51 .52 (.25)

(.30) (.62) (.00)
.75 (.37) (.50)

Coffee Ill. Total
Col. Total
H.S. Total

H.S. White
K.S. Negro

-1.14
-1.20

.52

.54

(.41)

(.40)

(.42)

Five Total
Col. Total
H.S. Total
U.S. White

H.S. Negro

Hotel Ill. Total .86

Col. Total .85

H.S. Total

H.S. Mate
H.S. Negro

1.38
1.46
1.26
1.64
.86

.72 .49

.68 .69

.67 (.32)

.76 (.48)

(.57) (.13)

111. Total .47

Col. Total (.47)

H.S. Total
U.S White
H.S. Negro

- .57 .65

- .68 .73

.52

(.66)

(.36)

.60

.64

.54

.74

(.31)

.62

.52

,69

(.61)

.76)

Married Ill. Total
Col. Total
H.S. Total

H.S. White
H.S. Negro

1.72

1.73

1.50
1.49

1.58

1:44
X1,70

1.78

1.98

1.54
1.86

147

2.03
2.14

1.94 i

1.71
2 21



Exhibit 2.8-Final Instruments (Concluded)

WORD

SIGNIFICANT DIFFERENCEW (WH-gW)

SAMPLE SCALE 1 SCALE 2 SCALE 3 [ SCALE 4 SCALE 5

Push Ill. Total
Col. Total
H.S. Total
H.S. White
U.S. Negro

-.44
( -.47)

Rinses Ill. Total -1.05
Col. Total -1.02
H.S. Total
LS. White
H.S. Negro

Roof Ill. Total - .57
Col. Total - .51
H.S. Total
H.S. White
H.S. Negro

Room Ill. Total -1.52 -.43 -.46 -.51
Col. Total -1.55 (.49) (-.38) -.65
H.S. Total (-.37) -.51
H.S. White (-.46) (-.36) (-.40)
H.S Negro (-.25) (-.66) (-.29)

Tired Iii. Total 1.29 1.21 1.68 1.46
Col. Total 1.30 1.08 1.86 1.40
H.S. Total 1.36 1.42 1.50

Ubite 1.40 1.63 1.55
H.S. Negro 1.28 .98 1.45

NOTES: Scales 1 and 2 were not used by the high schcll raters.

Ill. Total, N = 242; significant difference (.01 level) is approx. .40.
Col. Total, N = 105; significant difference (101 level) is approx. .50.
HA. Total, N = 116; significant difference (.01 level) is approx. .50.

White, N (1; significant difference (.01 level) is approx. .70.
H.S. Negro, N = 34; significant difference (.01 level) is approx. .70.

Values shown in parentheses are not significant. They are given only for
comparison.



Exhibit 2.9--Final Instrumentt

DIFFERENCES Barrio; RATINGS: TIH VS. LN, AND WH VS. NE

Ill. Total
Col. Total
H.S. Total

White

1.11
1.49
.62

1.20

1.10
1.22

1*

Genuine Ill. Total
Col. Total
H.S. Total
H.S. White

ro

Judge Ill. Total
Cole Total
H.S. Total
H.S. White

-.86 .96

-.94 1.00
.78

.87

1.14
1.25

1.07
1.61

1.48
1,76
1.13
1.19

1.20

1.35

.89

1.10

.76

.92

.61

(.50)

SIGNIFICANT DIFFERENCES (WH-NE)

Ill. Total
Col. Total
H.S. Total
H.S. White
H.S. Negro

Ill. Total
Cole Total
H.S. Total
H.S. White
H S N ro

NOTES: Scales 1 and 2 were not used by high school caters.
Pronunciations WH and NE are phonetically identical.

Ill. Total, N II 242; significant difference (.01 level)is approx. .40
Col. Total, N is 105; significant difference (.01 level)is approx. .50
P.S. Total, N = 116; significant difference (.01 level)is approx. .50
H.S. White, N = 61; significant difference (.01 level)is approx. .70
U.S Negro, N = 54; significant difference (.01 level)is approx. .70

Values in parentheses are not significant, but are shown for comparison.



3xhibit 2,104.-Final Instruments

DIFMRENCMS EMI= RATINGS: 80 VS. MN

WORD SAMPLE

SIMNIMINI"alialigligall

SIGNIFICANT DIFFERENCE NO-EN

SCALE 1 SCALE 2 SCALE 3 SCALE 4 SCALE 5

Aunt Col. Total
LS, Total

-.93 -.93 -.85
( -.43)

Borrow Col. Total
H.S. Total

-.56 .70

.59
1.17
.92

.53

(.33)

Five Col, Total
H.S. Total

-.66
4 ion

1.15

Greasy Col. Total
N.S. Total

(.25)

.59
1.59
1,28

Hotel Col, Total
B.S. Total

1,20
.88 .

i *Men .

Married

Col. Total
M. Total

Col. Total
H.S. Total

-.68 1.09
.74

1.00 -,64 1.11

1,34
1.41

1.27
1.32

1.56

Push Col. Total
H.S. Total

-.50 -.91

Rinses Col. Total
H.S. Total

4,20

sia
Col, Total
H.S. Total
.......".

Col TotaL
H.S. Total

-.73 -.85 -.51
(-.47)

.87

(.45)

-.61

-.67

*Roos

Tired Col. Total
H.S. Total

-.71 -.84 1.15,

,62

MOTES: Scales 1 and 2 were not used by high school raters.
Asterisk indicates that SO and MN pronunciations are similar,

Cot. Total, N 105.
U.S Total, N n 116.

Significant difference (001 level) is approximately .50.

Values shown in parentheses are nt. cl5nificant0 They are given ()Div
iv; comparLson.



3xhibit 2.11--Fine Instruments

DIFFERENCES BETWEEN RATINGS: SO VS. LN, SO VS, NE, AND NE VS. MN

mormrmewa......2.wwwww...ry. umumnowun.usa.1

SIGNIFICANT DIFFERENCES (SO-LN
.....1

WORD SAMPLE SCALE 1 SCALE 2 SCALE 3 SCALE 4 SCALE 5 *

Four Col. Total 1.58 .84
H.S. Total .76 .61

Genuine Col. Total
'U.S.

1,26 1,30 1.63 1.70
Total 1.10 1,27 1.16

Judge Col. Total 1.58 1.58 1.96 2.08
H.S. Total 1.58 1.56 1.73

woo

uelhrreasysls.

SWNIFICANT.DIFFERENCES (SO-NE)

SAMPLE SCALE 1 SCALE 2 SCALE 3 SCALE 4 SCALE 5

Aunt Col. Total
H.S. Total

-.72 I -.96

Greasy Col. Total
H.S. Total

Married Col. Total

H.S. 'Total 1

on

.96 -.56
(.22) ( -.32)

.81

.73

.74 .78

1 (.49)

.55

.76

.54

(.37)

wwwwripircw

SIOIFICANT DIFFERENCES (NE-MN)

WORD SCALE 1 SCALE 2 SCALE 3 SCALE 4 SCALE 5

Aunt Col. Total -.59
H.S. Total (.24)

Col. Total .63 .78 .69

H.S. Total .71 .54 .67

Mania Col. Total .62 -1.38 (.32) .87
.

.79

B.S. Total .84 .51 1.19

NOTES: Scales 1 and 2 were not used by high school raters.

Cole Total, N 105.

H.S. Total, N 116.
Significant difference (.01 level) is approxisately 0500

Values shown in parentheses are not significant. They are given only
for comparison.



7Nhibit 2.12 -- Final Instruments

SIGNIFICANT RAU SCORE DIFFERENCES
BETWEEN WHITE AND NEGRO RATERS

Nord Sample
Pron IS
Scale
23

Pron MN
Stale ,

1 2 3 4

Pros NE
Scale

12 4 5

Pron SO
Scale

1 2 3 4 5

Pron WH
Scale

1 2 3 4

A a
. . . ... Aa

......

A
- A

a A a .A a A
a

Mr. IMO

Aunt Col.

H.S.

. . A
i

-- a

A
- -bAB

Borrow Col.

H.S.

Coffee Col.
H.S.

b

- -BaB
SD SA le I. OD B b a

- -BAB

Five Col.

U.S.

is - - - - a
- - es - - - . g

. ., - OD DO

OD ED

a
DID OD

A A A...a .a ... .
b b
- - b B

A
- - B B

Four" Col.

H.S,

Genuine Col.

H.S.

L.

-- OD VD CD OD op A a
- - b

A-- A

Gteas; Col.

H.S.
b

. . a - - B
b b
--

----- b
- -BAB

B
- - B b

BbBAB
- -BAB

Hotel Colo
H.S.

-- P
Judge Col.

H.S. -- a

GS il ID IMP A
- - B

Man Col.

U.S.

- - - --
. . . . .:

b B
. . g

-- - - -- b
--

b A
-- A b

Married Col.
H.S.

- - - - b A
- .

WINIUNKIN

- - B B
B
- r. B

A u
- - a b

Push Col.
H.S.

A
- - b A

b A
- - B B

A
. . A

IMINIIIMMOF

Rinses Col.

H.S.

- - - -

-----
B A b

.--BA .....
b A

- - B B
A .

-- A

a A
- -bAb

maim ail" A
- -BBB

A
- - A

Roof Col.
H.S.

........

a b

- b A
A . ....

- - B B
a

- - B B
Room Col.

H.S.

Tired Col.
H.S.

.......

a . . . . . A b a
. - - - B

..................

A
. . A b

......
A = Rated significantly higher by white raters at .01 level; a = .05 level.
B = Rated significantly higher by Negro raters at .01 level; b = .05 level..

= Not included in instrument.
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Navin Hoffman
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Language of and for the Negro and Other Culturally Deprived

1
Anonymous, °Objecting to the igegro Dialect," in the 141.1ersta

Digest,, vol. 53, Nov. 11, 1916, p. 1253.

This article contains one of the earliest public
recognitions of the extremely negative reactions of whites
to Negro dialects.

2
Arnold, Re, °Why Juan Can't Read," in Co.olisnweal, vol. 76,

Apr. 27, 1962, pp. 110-12, Reply wi h rejoinder,
P.J. O'Grady, June 1, 1962.

Cultural conflicts are dismissed uhioh exist between
the teacher and the world she prosents in the classroom and
the slum child and the world with which he is faced out of
school.

3
3ernadete, Dolores, "anise, c: in American Speech, vol. 7.

June 1932, pp. 349-64.

This is a discussion and recording of excerpts of
interviews with a Negro woman of 40.

4
Calitri, C.J., "Language and the Dignity of 'Youth," in The

Saturday, Review, vol. 46, Jul. 20, 1963, pp. 415m7,.

The cultural conflict betwean the teacher and the.
deprived child is discussed. Calitri stresses the pant that
illusion must be dropped. The teacher is advised to recognize
different cultural values and to resign himself or herself to
the existence of taese different values.

5
Chappell, iaomi Co, "Negro Names," in American SA2191, vol. 4,

Apr. 1929, pp. 272-5.

Insights are provided into reasons why Fegroes choose
particular names or groups of names,

6
Cohn, Uerner, "On the Language of Lower-Cless Children," in

School Review, vol. 67, :sinter 1959, pp. 435-40.

Cohn considers the lanmase of the lower class as a
separate dialect which involves in teaching more than the
problems of method. He discusses the raationship of the
lower class language to social status.



7
Conference Report, 'The 1ementary School in the City," in

School Life, June 1963. Curriculum Section.

This section contains the language arts portion of the
report of a conference of elementary school supervisors from
64 largo cities. Common educational problems are discussed.

8
Cutts, Warren G., "Reading Unreadiness in the Underpriveliged,"

in the EAAL Journal U.S. Dept. of H.E. & Wog Office
of Educat ion, April 1963.

Cutts contends that libglish language instruction for
the underpriveliged must take the approach of teaching a
foreign language. He feels that the emphasis in language
teaching should move to the kindergarten and the first grade.

9
liason, Ls., "Some Negro rerms," in: hmerican Sala, vol.

13, Apr. 1938, pp. 151-2.

A short list of Negro student terms of the period is
given.

10
"Zarly Language Study for Slum Children," in School and

allta, vol. 92, Nov. 28, 1964, p. 348.

The article recommends pre-school and extra-school
language training for these children to help close the ed-
ucational gap.

11
Fisher, tiary, Language Patterns of Pre-School Children,

N.Y., :Teaohers College, 9.
The chief interest in this study is the development of

objective analysis techniques for children's speech. Social
and personal implications are taken into account.

12
Havighurst, Robert J., "Poor Heading and Delinquency hay Go

Hand in Heine in hations's Schools, vol. 64, pp. 55-8.

Havighurst recommends that children from deprived homes
be located in kindergarten and kept with their peers until
they learn to read.

13
Jewett, Arno, Joseph Lersand and Doris Gunderson, Im rovi

Aslish Skills of Cultural Different Youth In Large
Cities. 0471.--15ept. of H. Es w 777gurerae orMucation
MINTIn No. 5, 1964.



This bulletin consists of excerpts from talks at a
conference concerned with the title problem. The emphasisis on successful experiences in class on an individual,
school-wide, and city--.7ide basis.

14
Kelly. W.M., "If You're Woke You Dig Its with Phrases and

Words," in N.Y. Times hamazine, hay 20, 1962, pp. 45-6.

This article is a discussion and listing of common
words and phrases heard in large Negro communities such as
Harlem.

15
Khater, iahmoud Roushdi, he Influence of Social Class on

the Language Patterns of xindergarterNITdren, U.of
Chicago Thesis, 1951.

ithater seeks to determine whether children of differentclasses use language for different purposes, in what respect
the patterns and functions differ, and what implications
these differences hold for educators.

16
Labov, William, "Phonological Correlates of Social Strat-

ification," in the American Anthropologist, vol. 66,
special supplement on the ethnography of communication,
Dec. 64, pp. 164-76.

Labov believes, on the 'oasis of his results, that
. linguistic data can be used to establish objective distribu-
tion of linguistic features and to delineate class norms.
This data can then be used to measure individual and class
oscillation in use of features, which in turn can be correlated
with social mobility and insecurity.

17
LaBrant, Lou Le Vanche, A Stitscl of Certain, ;..a are Develo -

meats of Children in Graes Vour to Tue ve a usive,
Uorcester agik University, 11547-

The factors effecting lanvage development in children
are discussed. Social factors are included in the data.

18
Ladd, Dargaret Rhoads, The Relation of Social, Icommic. and

Personal Characteristics to Rigai77xuallt T.Y.1TiTimmrigohers College, Columba University. 1933.

This study includes results of investigation into such
factors as socio-economic and foreign language background.
Reading ability tests given to members of an interest group
as well as of a social group are also discussed.



19
R0A., "Relation of Reading Characteristics to Social

Indexes, in the American Journal of Socislaa, vol. 41,
hay 19361 pp. 738-56.

This study compares the reading characteristics as
compared to the social characteristics of two small urban
areas in Chicago,

20
i.artin, Walter G., arattlas Children qho hove with the ra.

Fresno County Cal/for-Al:Kg-Be

This report contains the recommendation of the Fresno
County Project, an educational program for migrant children,

21
McDavid, Raven I. , Jr., and ilaavid, Virginia, "The Relation-

ship of the Speech of American Negroes to the Speech of
Attest° in American wee h, vol. 26, 1951, pp. 347.
Also reprinted in the Dobbs-Eerrill series of Linauistie
Reprints,

A summary of research to date and of the problems
confronting investigators.

22
hencken, H.L., The American kmatat, abre, ed. Raven I.

NoDavid *E.Y., Alfred A, Nmpf, 1963, pp. 475-8.

Part of the general discussion of dialects includes a
discussion of the Negro variants of -Znglish. &ensive
bibliographical footnotes.

23
Newton, &nice S., "Verbal Destitution: The Pivotal Barrier

to Learningo" in the Journal of Negro, Zducation, vo1, 29,
PP. 497-9

Conclusions drawn :rom case studies include these
points, Instructions should be free of derision and deprecia-
tion, learning experience must be concrete and meaningful,
students should be exposed as often as possible to correct
usage, the teacher should not appear depressed, students
should be made aware of growth, opportunities to exercise
their skills should be given, and the teacher should use
synonymity whenever poasible in defining difficult terms.

24
Ozmon, Howard A., Jr., °A Realistic Approach to the Writing

of Children's Textbooks for Deprived Areas," in
ZatnwrIz fish, vol. 382 Dec. 1960, pp. 534.5.



Ozmon contends that textbook writers and publishers
must use a realistic approach to the problem of textbooks
for the underpriveliged. He states, that teaching deprived
children is difficult enou3h without complicating the problem
with books that are uninteresting to the child and unrelated
to his life.

25
Rice, J.P. Jr., "Education of Subcultural Groups," in

Sc_ hool and Societz, vol. 92, Nov. 28, 19649 pp. 360-2.

The author maintains that most standardized I.Q. tests
are loaded linguistically and culturally. They do not,
therefore, act as a legitimate indicator of ability when
applied to cultural subgroups. }e stressed the heed to de-
velop culture-free tests.

26
Riessman, F. and A. Hannah, "Teachers of the Poor" in

11 P.T.A., vol. 59, Nov. 1964, pp. 12-14.

Riessman claims that, to teach children of low income
families effectively, their culture must be taken into
account including the language of the culture itself.

27
Segalla, F.L., "Uriting Vocabularies of Negro and Uhite Child-

ren," in. School Review, vol. 42, Dec. 1934, pp. 772-9.

The written vocabularies of Negro and white students
showed no sgnificant difference when the students were drawn
from similar backgrounds.

28
Sanders, 1.80, Some Phases of Negro, ..7;aallat Thesis, U. of

Chicago, -WM

Pronunciation of consonants and vowels as well as modes
of speech, tendencies, and miscellaneous pronunciations are
discussed.

29
Templin, Mildred C., Relations of Speech and lama= Devele

opment to Intelligence and Socio-Zeonomic Status., vol.
30, Nov. 19 3, pp. lb.237

Findings of this study showed that the children of upper
so to--economic status groups scored consistently higher than
the lower groups at each aye level for all language measures.
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30
Tomlinson, ''Language its Skills Needed by Lower Class

Childrentu in atnezaoa...1....ish, vol. 33, pp. 297-830

The author relates that certain skills well developed
in the middleclass child are developed before enterins
school, but these skills are not present in the lower-class
child upon enterins. She sussests that the school provide
a program for developing these skills before the children
start school work,
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